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ABSTRACT

The debate over whether or not English language classrooms should include the
students’ first language has been a controversial issue for along time. Findingsin
research reveal two opposing views. On one end of the continuum are those who believe
that the primary language of instruction should be the L2 exclusively and call for L1
prohibition, and on the other end are those who believe L1 is a useful resource that
should be allowed in the L2 classrooms. However, a conclusive position regarding the
issue of L1 is till absent and thus makes teachers reluctant and wonder when, why, and
how to use L1. It iswithin this context that this study was set to examine teachers and
students’ attitudes toward the use of Arabic (L1) in ELT classroomsin the UAE. The
purpose was to find out to which extent teachers’ attitudes matched their practice in
teaching English and whether there was any difference between their attitudes and those
of students. This empirical study surveys students’ and teachers perceptions toward L1
use in English language (L2) classrooms. Findings obtained from classroom observations,
teachers' interviews, and questionnaires revealed that L1 is indeed prohibited in the
English language classrooms in the public schools in the UAE. Moreover, students
revealed negative attitudes toward L1 use and disapproved its use by their teachers. By
contrast, teachers revealed mixed attitudes toward L 1. They approved its use at times and
within limits. Even though teachers criticized L1 prohibition, they acknowledged its

usefulness in certain contexts, but they were not ready to use it in their teaching.



CONTENTS

AB ST RA CT e e i

TABLE OF CONTENTS. ... et e e e e e e ee e e \Y;

LIST OF FIGURES. .. ... e e e e e e e e e Vi

ACKNOWLEDGEMENTS. ... e e e e Vil

DED I C AT ION . .. it e e e e e e e e et e e e e ans viii
CHAPTERS

1. INTRODUCTION. ...ttt it e e e e e e e eaeeaaanas 1

2. REVIEW OF THE LITERATURE.......cooiiii i i e 8

ThePlace of L1 in Methodology..........ocvvvvieiiiiiiiiiiiieeeens 9

Theoretical Argumentsagainst L1 Use...............ccoeevvvveeenn... 13

Practical Argumentsagainst L1 USe .........ccovviiiiiiii i, 19

Argumentsin Favor of LLUSE ......oviiiiiii e 23

Dangersof L1 OVEIUSE. ... cvvi it ee e aaas 27

3. METHODOLOGY ...ttt it e e e e e e e e e e e 31

[0 0= 11 o1 31

PartICIPANTS. .. .. e e e e e e s 32

Materials and Procedures ..........cccoovviiiiiiiciiiiiiieiieneen,. 34

Class00m ObServations. .. ........ccvvveeeieee i iiiiiiianenn 35

TeaChers INtErVIEWS. .. ..o e e e 35

QUESLIONNAITES. .. ...ttt e, 36

4. DATA ANALYSISAND FINDINGS.......coooiiiiiiiii e, 39

Analysisof Classroom Observations .............cccvvvvviiinnennnn. 39

Methods of Teaching Vocabulary ..............c...ccooieenee 39

Discussion of Classroom Observation........................ 43

Analysisof Teachers INterviews...........o.coeeviiiii i, 45

Discussion of Teachers' Interviews.............c.coovveeenne. 46

Analysisof Students Responses to Questionnaire .................. 47

Discussion of StudentS ResponsesS ..........covevvevvneneen. 52

Analysisof Teachers Responses to Questionnaire. .................. 53

Discussion of Teachers Responses ..........cc.vevvvvevnnene. 59



5. CONCLUSIONSAND IMPLICATIONS. ..ot 61

CONCIUSIONS. .. .ot e e e e e e e e e aean 61

Pedagogical Implications..........cocoiiiii i e 62

RecommeNndations..........c.o.ouiiiii i e e e 64

Limitationsof the Study..........cccooiii e, 68

REFERENGCES... ... it e e e e et e e e e e 70
APPENDICES

1. USESOF ARABIC (L1) IN THEL2 CLASSROOM......ccovviviiininnnns 78

2. QUESTIONSFOR TEACHERS INTERVIEWS..........coovviii i 79

3. STUDENTS QUESTIONNAIRE ..ottt e e 80

4. TEACHERS QUESTIONNAIRE .....coiiiiiiiiie i e, 83

Y 1 86



Figure 1:

Figure 2:
Figure 3:
Figure 4:
Figure5:

Figure 6:

Figure 7:
Figure 8:

Figure 9:

Figure 10:
Figure 11:
Figure 12:

Figure 13:

Figure 14:

Figure 15:

LIST OF FIGURES

Participating Teachers with respect to Institution and
Gender.
Participating Students at the two Institutes.

Students’ Attitudes toward L1 Use in L2 Classrooms
Students' Attitudes toward Teachers’ Using L1
Students’ Attitudes toward Acceptable Amounts of L1 Use

Students’ Attitudes toward the Frequency of L1 Usein L2
Classroom

Students' Attitudes toward L1 as aLearning Facilitator

Students' Attitudes toward Necessary Situations for L1 Use

Students’ Attitudes toward the Usefulnessof L1

Teachers Attitudes toward L1 Use in L2 Classrooms
Teachers Attitudes toward Acceptable Amounts of L1 Use

Teachers Attitudes toward Necessary Situations for L1 Use

Teachers' Attitudes toward Usefulness of Arabic (L1) in
Teaching L2

Teachers Attitudes toward the Prohibition of L1 in teaching
L2

Teachers Alternative Techniques to Teach L2 without

Recourseto L1

vi

33

34

48

49

49

51

51

52

54

55

56

56

58



ACKNOWLEDGEMENTS

This thesis would not have come to light without the constant support,
encouragement, and thorough comments, of my supervisor, Dr. Fatima Badry, whose
advice and guidance throughout the MA TESOL program, and during the process of
completing thisthesis, taught me patience and persistence that | will always cherish My
greatest respect and admiration for Dr. Badry, and my deepest appreciation for al she did
to me.

| am also indebted to Dr. Rodney Tyson the member of my thesis committee, for
his extraordinary generosity, gracious attitude, and insightful comments especially for
APA style and editing. Dr. Tyson gave me unlimited encouragement and functional
guidance throughout the MA program and during the process of thesiswriting. Also my
thanks go to Dr. David Gugin, the member of my thesis committee, for his kindnessand
comments. My thanks to all of them, for the wonderful years at the MA TESOL program.

My appreciation goesto Ishbilia Girls' School in Sharjah, their principal,
teachers, and students, who welcomed me in their classrooms and school. Thanks also to
the students and teachers in the Intensive English Program in the American University of
Sharjah, for taking their time to compl ete the questionnaires.

Finaly, | am particularly indebted to my loving family, my husband and my two
sons, who suffered the most from my absence, but whose encouragement allowed me to

fully dedicate my time to this project.

vii



DEDICATION

Thiswork is dedicated to the most cherished people of my life: My family.
My husband Dr. Ghassan Qadah, for his incredible support and patience, my two sons
Zaki and Sami Qadah, who had to cope with their mother' s preoccupation with studies. |
also dedicate this work to the memory of my father, Dr. Abdul- Rahman Qadri, who
taught his children the love of life-long learning, to my mother for her unlimited love and
continuous encouragement, to my two brothers and two sisters whose encouragement
kept me going. To al of them | say thank you for your warmth and true love. | am

blessed to have you as my family.

viii



