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Abstract

Language variation has been talked about in many linguistics and translation
books. Language variation has often been treated in a superficial manner and
sometimes ignored, but when it is pragmatically driven, conveying the language
variation should not be ignored. The data for this paper is selected from Harry Potter
and the Sorcerer’s Stone by J. K. Rowling, published in 1997 by Bloomsbury. This
paper analyzes language variation in both the source text and target text, English and
Avrabic, in this case, to find virtues and spot shortcomings in terms of conveying the
pragmatic message. The findings indicate that more focus should be put on language

variation that is pragmatically driven.
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1. Introduction

Language variety is evident in both spoken and written language, with variation
caused by two parameters: language user and language use. Variation in the language,
caused by the language users, is governed by place, time, and society; in other words,
language user varieties are affected by where the language users are from, the time
they live in, and their social class. Language use, on the other hand, has to do with
register, where language is used for a particular purpose.

More often than not, language variety is intention-less and is produced to reflect
local color. However, the need to be sensitive and aware of variations and their
motivations is more crucial in literary works where subtle indications are used and are
easier to be overlooked (Mason & Hatim, 2005).

In terms of translating user-related varieties into Arabic, translators opt for
translating a language variety for a language variety. Still, “the intrinsic formality of
Standard Arabic makes it difficult to establish clear links between the kind of
language used and social stereotypes” (Dickins, Hervey, & Higgins, 2005, p. 166).
Other translators may opt to ignore the user-related varieties altogether due to the
difficulty of the task of conveying such varieties.

This is why a translator needs to be sensitive to language varieties and distinguish
between pragmatically-driven language varieties and the intention-less ones. Thus,
this thesis aims to highlight the importance of pragmatically-driven language
variations and look at ways of delivering this pragmatic force into Arabic, when
necessary.

In the second chapter, the evolution of linguistic models will be discussed starting
with core linguistics. In the core linguistics model, Catford and his textual
equivalence will be examined. Then, a review of Vinay and Darbelnet’s translation
strategies will be conducted. This will be followed by the socio-cultural model, Nida’s
dynamic equivalence will be inspected. Lastly in this chapter, the turn to pragmatics
will be examined through Koller’s correspondence and equivalence and Gutt’s
relevance theory.

Further, register analysis will be discussed, and the two elements of language will
be examined: language user and language use. Language user variations, which are
indicators of the speaker’s time, space and social class, will be discussed in depth.
Additionally, language use varieties, which are generally governed by norms and
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conventions with occasional deviations for pragmatic reasons, will be examined in
detail. Discussion of variations in both language user and language use will carry on
into the fourth chapter.

Also in the fourth chapter, data will be analyzed and discussed. Examples will be
examined from the famous New York Times’ best-selling fiction novel, Harry Potter
and the Sorcerer's Stone. The book was first published in 1997 by Bloomsbury in
London as Harry Potter and the Philosopher’s Stone and then by Scholastic Press for
the US market as Harry Potter and the Sorcerer's Stone. This novel has since been
translated into many languages and made into a feature-length film. “As of 2012,
Philosopher’s Stone has been translated into 74 languages, including Latin and
Ancient Greek. More than 107 million copies of the novel have been sold worldwide”
(Harry Potter — History of the Books, n.d.). The translation that will be examined here
is the official translation published by Nahdet Misr Publishing Group in 2002 and
translated by Sahar Jabr Mahmud. This thesis will examine language varieties at both
levels of language user and use to show that language variation doesn’t necessarily

need to be reflected in translation unless the variation is pragmatically driven.
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2. Literature Review

2.1 Overview

Even though translation as an academic subject has only been on the rise in the
last sixty years, it is a vital part of human communication. Without it, scholarly texts
and religious records would fail to spread and thrive around the world. Now well-
known as “translation studies”, thanks to James S. Holmes, translation studies are
described by Holmes as a study that deals with problems relating to the act of
translating and translations (Munday, 2008, pp. 5-6).

Amongst translation studies, contrastive analysis has been a key interest. A
study of two different languages with the aim to discover both common and particular
differences between them, contrastive analysis has been advancing in the USA since
the 1930s. As noted by Munday (2008, p. 8), “the contrastive approach has heavily
influenced other studies, such as Vinay and Darbelnet’s (1958) and Catford’s (1965).”
While valuable, contrastive analysis fails to include aspects that are sociocultural and
pragmatic, and it does not comprise the role of translation as a communicative act.
However, as Munday points out, “the continued application of a linguistic approach in
general and specific linguistic models such as generative grammar or functional
grammar has demonstrated an inherent and gut link with translation” (Munday, 2008,
pp. 8-9).

Concerning approaches, free and literal translation, following centuries of
deliberations without resolutions as to how they should be handled, finally began to
follow an orderly line. With a rise to prevalence in the 1950s and 1960s, this new,
structured approach centered on important linguistic issues such as those of
connotation and equality, with the aim being to not only preserve meaning, but also to
carry it over with the same spirit and effect. Still, the exact nature of this
“equivalence” was debated multiple times in the twenty years following the change in

approach regarding translation (Munday, 2008, pp. 36-37).

2.2 Core Linguistics Model

2.2.1 Catford and textual equivalence. Translation shift, first introduced by
Catford in A Linguistic Theory of Translation (1965), provides an entire chapter on
the subject. Catford (1965, p. 27) notes the similarities and differences concerning

formal correspondence and textual equivalence in his book, describing a textual
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equivalent as “any [target language] TL text or portion of text which is observed on a
particular occasion . . . to be equivalent of a given [source language] SL text or
portion of text”. While a formal correspondent is “any TL category (unit, class,
structure, and element of structure) which can be said to occupy, as nearly as possible,
the ‘same’ place in the ‘economy’ of the TL as the given SL category occupies in the
SL” (Catford, 1965, p. 27).

Therefore, textual equivalence is connected to a specific source text (ST) and
target text (TT) pair. Formal equivalence, however, is a system-based concept. At the
time of their separation, a translation shift is considered to have happened. In
Catford’s own words (1965, p. 73), these moves are “departures from formal
correspondence in the process of going from the SL to the TL”.

Catford proposes the following shifts: (1) shift of level and (2) shift of category.
A level shift is defined as something that is displayed in grammar in one language
and in lexis in another. Additionally, Catford offers four varieties of category shifts:
structural shifts, class shifts, unit/rank shifts, and intra-system shifts. Concerned with
a change in grammatical structure, structural shifts are considered the most common.
A class shift is a change from one part of speech to another. Unit shifts, or rank
shifts, are shifts that show the target language equivalent is a different rank than the
source language. ‘Rank’ as used here means the tiered linguistic parts of a sentence
such as morphemes, clauses, words, and groups of words. The fourth category, intra-
system shifts, occurs when the source language and target language have quite
similar organizations but ‘the translation involves selection of a non-corresponding
term in the TL system” (Catford, 1965, p. 80). Number and article systems amongst
Arabic and English make this apparent as they are not always parallel. For example,
name on a form (indefinite in English) becomes ~=¥! in Arabic (Munday, 2008).

Catford (1965) also exhibits that two equivalent SL and TL expressions do not
have the same meaning, as languages express situations differently such as indicating
the gender of the speaker and expressing respect. He further explains that textual
equivalence is accomplished when both SL and TL expressions are “interchangeable
in a given situation”, which occurs when “an SL and a TL text or item are relatable to

(at least some of) the same features of substance” (Catford, 1965, p. 50).

2.2.2 Vinay & Darbelnet. Additional linguists, Vinay and Darbelnet, undertook

an analysis of French and English to compare styles. Using scripts from both
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languages, they observed variances among the languages, and they acknowledged
diverse translation strategies and ‘procedures’. Their publication Stylistique compare
du frangais et de ’anglais (1958) is centered exclusively on French and English, but
its effect has found wide circulation, thus forming the foundation for other analyses in
the same run in other language pairs (Munday, 2008, p. 56).

Amongst these volumes of work on translation strategies, Vinay and Darbelnet
brought the strategies of direct translation and oblique translation, with literal
translation being the direct translation of text. Through this pair emanates seven
techniques, and direct translation covers the following three: Borrowing, Calque,
and Literal Translation. When literal translation is not applicable, Vinay and
Darbelnet posit that oblique translation should be applied, which includes another four
procedures: transposition, modulation, equivalence, and adaptation (Munday,
2008, pp. 56-57).

With regards to borrowing, the form is taken from the source language and is
transferred into the target language, this is mostly done due to a gap in lexicon in the
target language, though sometimes other reasons are involved (Fawcett, 1997, p. 34).
An example of borrowing is the translation of the words strategy and ideology into
Avrabic as 4 sisl and 4 5 i, respectively.

Fedorov, another linguist, also weighs in on the issue of borrowing. He maintains
that despite an appropriate translation being available, borrowing is sometimes done
to maintain a peculiarity. A translator may then add a word’s translation or further
explanation to help readers. Borrowing may also occur to express a sound effect or to
prevent the loss of the culture of the word (Fawecett, 1997, p. 34).

The second translation technique discussed by Vinay and Darbelnet is calque,
which is a literal translation at the level of the phrase (Fawcett, 1997, p. 35). An
example of this would be the translation of the phrase over my dead body into Arabic
as i e,

Literal translation is “the rare but always welcome case when a text can go from
one language into another with no changes other than those required by the target-
language grammar (Fawcett, 1997, p. 36). This type of translation is “most common
between languages of the same family and culture” (Munday, 2008, p. 57). Literalness
should be the norm unless structural and metalinguistic requirements deem otherwise.
Where literal translation does not work, Vinay and Darbelnet see that oblique
translation must be used (Munday, 2008, p. 57).
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Oblique translation techniques include transposition, modulation, equivalence,
and adaptation. Transposition is a “change of one part of speech for another without
changing the sense” (Munday, 2008, p. 57). An example of transposition in Arabic is
the translation of ‘Make basic medical services . . . available’ into ¢ dxdall Clerdll b6
. AauluY)” where make is a verb and _# s is a noun.

Another area is modulation, which is a change in point of view that allows the
translator to express something in a different way. It takes place between concrete and
abstract, whole and part, and the reverse of a point of view (Fawcett, 1997, p. 37).
Examples of modulation in Arabic are the translation of ‘It’s not easy .. .” into * (»
...caall’ “She’s having a baby’ into ‘s il’, and “Who knows!” into ‘alei &\,

As for equivalence, it is the translation of the same situation without a formal or
semantic resemblance. It is usually used for translating idioms and proverbs (Fawcett,
1997; Munday, 2008). One either knows or does not know an equivalent to phrases
like a slap on the wrist and shrug it off. When a dictionary offers no assistance with
this, then endless amounts of theory will not be able to, either. Still, there are times
that translators miss idioms and thus translate their parts separately, which is what
Vinay and Darbelnet call ‘overtranslation’ (1958:31) (Fawcett, 1997, p. 38). A slap on
the wrist would not translate very well if it was literally translated. It could be
translated as ‘4443 4 58’ or &u 55, while you should shrug it off could be translated into
‘ ya¥) dalai of elle” . An example from Arabic to English here would be the colloquial
Gulf region’s <k <l which might be nicely translated as consider it done.

The last translation technique that Vinay and Darbelnet offer is the most
controversial: adaptation. This involves “changing the cultural reference when a
situation in the source culture does not exist in the target culture” (Munday, 2008, p.
58). An example that is widely used in subtitling is the conversion of units from miles

to meters and from ounces to liters.

2.3 The Socio-Cultural Model

2.3.1 Nida and dynamic equivalence. Nida’s translation theory was established
from his efforts in the 1940s and onward as he translated and organized the Bible. In
the 1960s, his theory became more structured in his work Toward a Science of
Translating (Nida 1964a) and the co-authored The Theory and Practice of Translation
(Nida and Taber 1969). The title given to his first work is noteworthy; Nida endeavors

to take translation towards scientific areas by including work in linguistics. This more
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methodical method takes theory and terms from semantics and pragmatics. In
addition, there is influence from Chomsky’s syntactic structure efforts which molded
the theory of generative-transformational grammar (Munday, 2008, p. 38).

A main part of Nida’s work focuses on the move from the longstanding view that
an orthographic word carries a meaning that is permanent but works towards the
notion that words develop meaning by their surrounding context and may result in
different reactions in different cultures (Munday, 2008, p. 39).

The meaning of words can be further broken down into linguistic meaning,
referential meaning, and emotive meaning. To help translators sort out the
meanings of a variety of terms, there are some techniques modified from linguistic
works. To define referential and emotive meaning, word structure is analyzed,
comprising hierarchical structuring (segregating words based on their level) and
methods of componential analysis (attempting to find and separate precise features
of similar words). Outcomes may be shown visually in order to help mark a complete
comparison. For example, the relationship terms grandmother, mother, and cousin are
plotted according to gender, generation, and lineality (direct descent or not). The
outcomes can help a translator in dealing with a language that may have a wide
variety of terms used for kinship (Munday, 2008, p. 39). For example, uncle could be
translated into Arabic as »= (paternal uncle) or Js (maternal uncle).

Semantic structure analysis is another technique where Nida splits the variety
of meanings of spirit visually, consistent with their individualities. The main point is
to inspire trainee translators to recognize that a term like spirit fluctuates and is thus
defined by context. Spirit, then, is not of religious connotation all the time. If it is
religious, like the Holy Spirit, its emotive value and meaning changes depending on
the culture it is used in. With words come connotative value, and this is measured to
be a part of pragmatics. Nida, most importantly, emphasizes the significance of
context in communication as it deals with metaphorical meaning with intricate idioms
that are rooted in culture. This is when the meaning of a phrase may deviate from the
summation of separate elements (Munday, 2008, p. 39).

As for the long-standing debate of ‘literal’, ‘free’, and ‘faithful” translation, they
are thrown out by Nida and replaced with: (1) formal equivalence and (2) dynamic
equivalence. Formal equivalence “focuses attention on the message itself, in both

form and content . . . one is concerned that the message in the receptor language
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should match as closely as possible the different elements in the source language”
(Nida, 1964, p. 159).

Formal equivalence is therefore quite concerned with ST structure, the likes of
which provide a solid influence when assessing accuracy and precision. The most
common type is ‘gloss translations’, which are very similar to ST structure, and
usually have footnotes. These permit students to get a sense of the customs of
language that are involved in the source culture (Nida, 1964, p. 159).

Nida (1964, p. 159) explains dynamic equivalence as one that “attempts to
produce a dynamic rather than a formal equivalence”. Such a translation aims for
‘equivalent effect’ in such a way that “the relationship between receptor and message
should be substantially the same as that which existed between the original receptors
and the message” (p. 159). In such a translation, “one is not concerned with matching
the receptor language message with the source-language message, but with the
dynamic relationship” (p. 159).

Dynamic equivalence then proposes that communication must be personalized
according to the needs and cultural expectancies of the one receiving the message.
Also, it is important to be natural in the exchange. Nida stresses that the main
objective when pursuing dynamic equivalence is to find the most naturally
corresponding words as possible. This is an approach that contemplates variations of
grammar, vocabulary and cultural positions as vital for success in achieving
naturalness (Munday, 2008, p. 42).

Nida “wants to translate the Bible in a way that would have immediate meaning
for the target-language reader, rather than as a text in which every word was God-
given and therefore sacrosanct and available only to the priestly class” (Fawcett,
1997, p. 57).

Even though Nida’s work contains some of the most comprehensive and
dependable deliberations of translation ever written, it is not immune to criticism.
“Despite the criticisms made of it, the book should be compulsory reading for all
translators” (Fawcett, 1997, p. 57).

2.4 The Pragmatics Turn
2.4.1 Koller. Werner Koller is another relevant figure in the work on

equivalence. His work, Einfiinrung in die Ubersetzungswissenschaft, which means a
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scientific investigation into theory, deals thoroughly with the idea of equivalence and
also with correspondence (Munday, 2008, p. 46).

Accordingly, correspondence resides in the area of contrastive linguistics. This
takes two systems of language for comparison and labels their differences and
similarities. Equivalence, alternatively, has to do with equal items of explicit ST-TT
sets and contexts. Koller’s assessment is that even as understanding of
correspondences may reveal aptitude in the foreign language, awareness and aptitude
in equivalences are the markers of competent translations. Still, there is the blurred
area of what needs to be equivalent (Munday, 2008, pp. 46-47).

Equivalence as the definitive objective of translation becomes clearer when five
‘frames of reference’ are reflected upon. To achieve this objective, however, these
frames must be considered. One such frame is a text’s denotational meaning, which
has to do with what idea is being referred to, the equivalence of extralinguistic parts
of a text. This is additionally known as referential meaning. Even more complex is the
connotational meaning. For ease of use, Koller groups this into nine subcategories.
The first is language level, which deals with the following: is the text formal or not, is
it colloquial, is it considered normal or familiar, is it ill-mannered, is it poetic or
difficult to understand, or is it written in slang? The second subcategory is sociolect,
which relates to the terms used by various groups. For example, the terms used by
students generally differ than those used by teachers or other adults. Similarly,
soldiers or other offices use their own terms as well. Further, the language spoken in a
specific area, known as dialect is another subcategory to consider. For instance,
within the same country, there may be variations of a language in different regions.
Additionally, there may be differences between written and spoken terms in a
language, the subcategory known as the medium. Yet another subcategory considered
is style, which can be antiquated, fashionable, understated, and so on (Fawcett, 1997,
p. 53).

The four remaining subcategories are frequency, domain, value, and emotional
tone. Frequency relates to whether words are used regularly or rarely, while domain
determines which words are considered scientific, technical, or normal. Value, on the
other hand, deals with whether words are positive or negative. Finally, emotional tone
defines text as warm, neutral, cold, and all other varieties of emotional inferences
(Fawcett, 1997, p. 53).
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Moreover, the characteristics of texts should be considered, particularly their
textual norms, pragmatic meaning, and linguistic form. Textual norms, for
example, imply that a certain text type will likely be used — legal terms in legal texts,
medical jargon in prescriptions, figurative language in poems, and similar examples in
other documents. Related to this, the anticipations of readers should be considered,
which is the pragmatic meaning also known as ‘communicative equivalence’. Finally,
linguistic form may also be noted, which includes whether text rhymes or has rhythm,
and whether it includes metaphors, similes, or other figurative language. This is a
frame of reference concerned with the aesthetic or stylistic features of the ST
(Fawcett, 1997, p. 53; Munday, 2008, p. 47).

2.4.2 Gutt. Ernst-August Gutt offers another perspective: relevance theory. It
bases communication “around a cause-and-effect model of inferencing and
interpretation” (Munday, 2008, p. 63). It also places responsibility on the speaker to
be sure that the listener has grasped the intention behind the communication. A
successful communication is said to depend on the communicator’s ensuring that
his/her ‘informative intention’ is grasped by the receiver, and this is achieved by
making the stimulus (words, gestures, etc.) optimally relevant to the extent that the
receiver ‘can expect to derive adequate contextual effects without spending
unnecessary effort’ (Gutt 2000: 32 as cited in Munday, 2008, p. 47). The
communicator should provide communicative clues that can help when inferences
need to be made. Thus, translators should explore if it is even conceivable to express a
text’s intention, and if so, how. Following this, they face the need to know whether
this should be done descriptively or interpretively as well as how much the translation
should be like the source language. To decide such things, a translator should evaluate
the cognitive environment of the one receiving the message. For realization, both the
translator and the recipient should have the same rudimentary expectations regarding
the similarity that is required, and the objectives of the translator should equal the
anticipations of the receiver (Munday, 2008, p. 64).

With some connection to a source text, a translation is seen as interpretive
resemblance, while a translation that must hold its own without the reader having
knowledge of a source text is known as descriptive use. The latter would comprise
any and all alterations a translator thinks obligatory to get the most out of its effect, no
matter what the source text was like at the start. Gutt, however, does not view
translations by descriptive use as real translations. He sees this as stemming from
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translators choosing to save time by simply translating and then modifying instead of
creating a complete text from scratch. Also, as such translations are not real,
according to Gutt, translation theories do not need to overexert themselves to discover
ways to make space for and define those that are actually adaptations (Fawcett, 1997,
p. 136).

Additionally important in the relevance theory of translation are primary and
secondary communication circumstances. For example, for the audience to understand
the speaker’s purpose, three effects must be joined, and they are the speaker’s
utterance, contextual assumptions, and the accurately operational aptitude to draw
conclusions from both. A primary communication situation occurs when this
materializes. Nevertheless, a recipient of speech might sometimes not grasp the
contextual assumptions that the speaker meant. Because of this, disagreements can
occur. Either the listener may not interpret the signs appropriately, or he/she may
intentionally decline to shift into the proper context. This is when a secondary
communication situation occurs. Particularly amongst very distant cultures, this
occurs a lot in translation (Fawcett, 1997, p. 136).

Gutt discards input-output based models of translation like register analysis and
descriptive studies and instead concentrates on communicative procedure and
cognitive processing. Translation as communication, according to Gutt, can simply be
clarified by means of the notions of relevance theory, unaided. “In that respect, he
claims (p. 235) ‘there is no need for developing a separate theory of translation, with

concepts and a theoretical framework of its own’”. (Munday, 2008, p. 64).
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3. Register Analysis

3.1 Overview

The 1960s and 1970s saw Michael Halliday, along with his contemporaries,
move towards viewing language as text. An endeavor to clarify the structure and
wonder of linguistics, the importance of language in human lives was noted, and
variability was in the middle of it. In other words, not everyone speaks in the same
manner every hour of the day. Additionally, a variety of contexts and circumstances
may alter a speaker’s register. While models of register are not standardized, their
essentials are the same: language differs due to the speaker and the language used.
When either of those changes, then language changes (Fawcett, 1997, p. 75; Hatim &
Mason, 1990, p. 36).

3.2 Language User

Much like the way forensic scientists generally ignore common similarities in
things like bullets and scrutinize only the trace evidence that will differentiate one
from the other, one who analyzes language can find minute details in both written and
spoken messages in such a way that either a group or an individual language user can
be identified. Sometimes difficult, tracing characteristics in messages may disclose
evidence and information about an individual or group (McMenamin, 2002, p. 63).
This information is referred to as ‘speaker-related information (Dickins, Hervey, &
Higgins, 2005, p. 162). Of this information, dialects may be noted which can be
broken down into the following categories: temporal, geographical, and social. While
another category, idiolect, defines the manner in which a specific speaker/writer uses
language, the previous three categories can further define the language user (Gregory,
1980, p. 463).

3.2.1 Geographical dialect. Where a language user resides impacts the way
language is used, as different areas have variations in language. At times, the
separation of these regions is not always clear, as they may be due to more than just
the lines on a map. For example, in regions of some countries that speak more than
one language, boundaries can become blurred. In addition, it is incorrect to assume
that one variation of a language carries the same status in the area that it is used.
Varieties of a language are not as simple as being restricted within set boundaries.
The subtleties of such geographical distinctions are too multifaceted to neatly
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categorize. Perhaps an appropriate way to approach these complexities is to continue
to identify dialects by region, but to also recognize that intersections of dialects will
be unavoidable (Hatim & Mason, 1990, p. 40).

Still, translators must be ever aware of the implications that can arise when
dialects are identified and stereotyped. For instance, accent can be difficult to deal
with, as seen in a disagreement when Scottish accents were used to express the speech
of peasants from Russia in a play. This caused issues because it was inferred that
peasants speak with Scottish accents, thus belittling the Scottish. While this was likely
unintentional, it still sheds light on the fact that many factors must be considered
when working with dialects (Hatim & Mason, 1990, p. 40). Achieving dialectical
equivalence is a difficult task as described by Hatim & Mason (1990, p. 41):

The difficulty of achieving dialectal equivalence in translation will be
apparent to anyone who has translated for the stage. Rendering ST dialect by
TL standard has the disadvantage of losing the special effect intended in the
ST, while rendering dialect by dialect runs the risk of creating unintended
effects.

3.2.2 Temporal dialect. Another aspect of dialect to consider is temporal dialect,
which reveals the transformation of language over time. As generations tend to have
their own lingo and jargon as applicable to their time, change is inevitable. While
usually changes go unnoticed, they can be seen by simply comparing newspapers
several decades apart (Hatim & Mason, 1990, pp. 41-42). For example, newspapers of
today may contain terms like ‘blogger’ or ‘hashtag’, while some newspapers from the
1980s could contain terms such as ‘walkman’ or ‘floppy disk’. In literary translation,

there is the added consideration of aesthetic effect (Hatim & Mason, 1990, pp. 41-42).

3.2.3 Social dialect. Another dialectal dimension to consider is social dialect. For
translators, this can pose issues with comprehension, as it encompasses many areas.
For example, language can vary by economic class, ethnic group, age, and so on. In
addition, it may carry political and ideological implications. Translations of social
dialects should provide the full force of the source language, but often to circumvent
being perceived as patronizing and also to encourage comprehension, social dialects
are sometimes reduced when offered in the target language (Hatim & Mason, 1990, p.
42).
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3.2.4 Standard dialect. Standard dialect is the language that is used in formal
settings. However, the idea of differentiating among ‘standard’ and ‘non-Standard’
does not mean that any form of language is being ranked or judged. Still, the category
exists because of widespread media and education. Both the former and the latter can
simultaneously help or hamper language. Thus, it is necessary to consider variations
and how they exist in language. For instance, when two or more codes exist, changing
between them is not accidental, and a translator should have the ability to identify this
individuality. Code-switching occurs commonly in advertising, often to appeal to
specific social classes. In other words, a non-standard usage of language may be
deliberately presented to provoke interest in whatever is being advertised (Hatim &
Mason, 1990, p. 42).

Overlapping, like the case with geographical dialects, also occurs in the case of
standard dialects. In Arabic, for example, there is a dialect used in literature that is
considered ‘standard’, and there is just a small amount of variation from region to
region and from time period to time period. It is this standard which is the target
dialect for translators. However, problems may arise when a source text is presented
in a non-standard dialect. In such cases, with equivalence as the aim, translation could
be handled functionally, by changing the standard itself. This could possibly be
achieved by using non-standard grammar or vocabulary (Hatim & Mason, 1990, pp.
42-43).

3.2.5 Idiolect. The individuality and uniqueness of a speaker, known as idiolect,
at times makes the overlap among language varieties clear. The idiolect entails a
speaker’s distinctive pronunciation and preferred expressions, and sometimes it may
include a trend of certain structures being used repeatedly. While it may prove
problematic to separate and define a speaker’s idiolect with a lone example of speech,
the individuality of one’s manner of speaking symbolizes a significant part of
language differences overall. This is due to idiolects incorporating portions of all of
the above-mentioned varieties of dialect (temporal, social, and geographical). Thus,
language can be regarded as a continuum, as various features continually intermingle
(Hatim & Mason, 1990, pp. 43-44).

As idiolects are routinely at the boundaries of pertinent differences, this brings up
an important point for translators: Should idiolects be translated, and is it even

conceivable to do so? As many believe, variations in language anywhere are
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systematic, which means that idiolects are more complex than simply a variety of
word choices. “It is also linked to the purpose of the utterance and will ultimately be

found to carry socio-cultural significance” (Hatim & Mason, 1990, p. 44).

3.3 Language Use

While language users are intentionally making choices when speaking that reflect
their style, there are likely several reasons behind their choices. Register, which
refers to language that is chosen in a specific circumstance, is a term of reference for
these choices. It is suggested to help interpret the ways people use language, as in
different contexts, there are changes in language choices to fit certain conditions.
Register can be further explained as alterations in areas like vocabulary and grammar.
For example, speakers may generally use different registers when in a church service
as compared to a commentary at a baseball game. To further break this down, register
is separated into three key categories: field, tenor, and mode (Hatim & Mason, 1990,
pp. 45-46).

3.3.1 Field of discourse. The first category of register, field, has to do with
whatever is going on in a particular field. It is the social role. For instance, the field
could be a private exchange, a public discussion, or any manner of conversation.
Moreover, it could be occurring at work, church, or a mall, amongst other places. It is
important to note, however, that most agree that field is not the equivalent of subject
matter except in the case where subject matter is expected (Hatim & Mason, 1990, p.
48).

At times, translators run into issues when dealing with English due to the fact that
in the modern day, there are many texts of scientific and/or technical natures. It can be
difficult for a translator to create new words and terms in those fields when the target
language is from the developing world. In addition, this subject goes beyond
difficulties with multilingual expressions by bringing up questions about things such
as ideology and identity (Hatim & Mason, 1990, pp. 48-49).

3.3.2 Tenor of discourse. Tenor, the second category of register, conveys the
connection that exists among the speakers. This category can be evaluated in simple
terms. For example, well-mannered, colloquial, and intimate can be ranked from
formal to informal. However, these should not be taken as separate categories, but

instead as parts of an ongoing ‘continuum’ (Hatim & Mason, 1990, p. 50).
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Languages that are quite dissimilar in culture often bring relevance to such
differences. For instance, a continuous change in personal tenor could be seen in
conversation between representatives of the trade union. While the Americans feel at
ease using colloquialisms which exhibit the fact they are working class, the French
purposefully choose to use formal speech, thus showing their educated backgrounds
(Hatim & Mason, 1990, p. 50).

Along with personal tenor, which has been discussed above, an additional tenor is
considered: functional tenor. It has to do with how language is used in particular a
circumstance. What the speaker is trying to do, for example, relates to functional
tenor, whether a speaker is using language for chastisement, praise, or any other
purpose (Hatim & Mason, 1990, pp. 50-51).

3.3.3 Mode of discourse. Finally, there is mode, which in discourse relates to the
variety, conventions, and purpose of language use. In other words, it deals with how a
language user frames their speech or writing, which is usually dependent upon how
they wish for the audience to react (Hatim & Mason, 1990, p. 49).

Further, that which allows communication to occur is known as channel. It is an
essential part of mode, as it is more than just speech and writing. It comprises such
happenings as phone discussions, an article, a formal letter, and so on. In addition,
there are dissimilarities in the use of language among dialogues, between people, and
monologues, when there is only one speaker. Halliday (1978: 144-5 as cited in Hatim
& Mason, 1990, p.50) suggests even more categories, comprising rhetorical notions
like expository, didactic, persuasive, and descriptive (Hatim & Mason, 1990, p. 50).

Instabilities in mode when translated are often evident, however. Such
fluctuations even appear in journals, which are generally seen as more scholarly.
Films, too, are not exempt from mode issues when translated. For example, when
subtitles are used, phonological structures of mode must be characterized.
Complications may arise in that situation when deciding how to show in writing the
manner in which an intoxicated person speaks. Thus, more research is necessary in
this area of how to handle such occurrences (Hatim & Mason, 1990, p. 50).

Also related to mode is texture, which is a central part of a text. This is the part
that guarantees a piece of writing goes together in cooperation in terms of linguistics
and concepts. Normally, it is rational to expect writing to be comprehensible and

interconnected. Likewise, it is expected that a text should form a theme and attract
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attention to its most vital sections. Further, an association between the language user
and the language used should be reflected upon and seen as not a coincidence but as
purposeful. This is not to say that language users do not have free will. It simply
means that writers’ choices are made with the end goal of communicating
expressions, and concentrating on text types is an influential element (Hatim &
Mason, 1990, p. 192).

3.4 Pragmatics and Language Variation

3.4.1 The pragmatic dimension. Understanding the relations among language
and the background of its use is known as pragmatics. A more precise definition is
offered by Stalnaker (1973, p. 380), as he defines pragmatics as “the study of the
purposes for which sentences are used, of the real world conditions under which a
sentence may be appropriately used as an utterance” (as cited in Hatim & Mason,
1990, p. 59).

Pragmatics were examined further by J. Austin, who explored the capacity that
sentences have to implement actions and to express meaning which is more than the
total of all the parts in a sentence. He began with the performative verbs, as they are
known, since he noticed that in the singular first person used in present tense, such
utterances generally achieved the actions that were spoken. Because of this, Austen
understood that each expression has more than just meaning, but also communicates
energy, which is what allows communication to progress (Hatim & Mason, 1990, p.
59).

3.4.2 Gricean Maxims. It is anticipated in communication that speakers will be
genuine and cooperative. As noted by Grice, there are maxims that those in
conversation observe in order to make the communication fruitful. For example,
taking care that what is said is related to the purpose of the conversation is known as
cooperation. Additionally, one must give as much information as necessary but not
overdo it. This is referred to as quantity. Further, according to Grice’s Maxims,
speakers must not say what is untrue or that which one does not have sufficient
knowledge of. The term for such speaking is quality, and associated with this is
relation, which means speakers should be relevant with their speech. Finally, there is
the term manner, and it includes the following: not being unclear or confusing, being

brief, and being organized. As a group, these maxims suggest how to be greatly
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effective and efficient in communication. “[ A]ny deviation from them is perceived by

other participants as involving implicature” (Hatim & Mason, 1990, pp. 62-63).

3.4.3 Pragmatics of Language Variation. Variations in language are thought-
provoking and could make for stimulating translation. Some situations may vary due
to aesthetics, and may be ignored by translators. Some circumstances, on the other
hand, could be determined by logic, and overlooking them by not conveying the same
rational energy could mean the envisioned meaning of a text is lost, confusing those
who receive it. This thesis is mostly interested in those situations where language

variation is pragmatically driven.
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4. Analysis and Discussion

4.1 Overview

In this chapter, data is gathered from Harry Potter and the Sorcerer’s Stone by J.
K. Rowling, published in 1997 by Bloomsbury. and a number of characters from the
novel will be examined at. The first section will provide the relevant characteristics of
each character. Then, issues will be listed by contextual domain, looking at the
linguistic realization, ST contextualization and TT assessment while the text in focus
from both the novel and its Arabic translation will be written in bold font.

This approach will provide an understanding of how characters are portrayed to
the reader and whether the same effect has been portrayed to the Arabic language
reader. This may be achieved by mere literal translation in some cases, but in other
cases, the translator needs to exert more effort to deliver a similar kind of effect on the
Arabic language reader.

There is a trend to fault find when assessing translation. However, with this
approach, merit will be sought in the existing translation and then highlighted and
commended. If improvements could be made, they will be suggested.

Each of the features discussed in the following sections and their translations are
tabulated for easier viewing, the whole paragraphs can be found in the appendix. The
features are in bold in English and would be bold in Arabic if they were reflected or if
an attempt to capture them was made; otherwise, the Arabic would not be in bold.

4.2 Character Analysis

The interesting characters that follow have helped Harry Potter, especially the
first in the series, become a phenomenon. Each of the characters mentioned in the
examples are listed along with a brief description in the order they appear in the

sections to follow.

4.2.1 Rubeus Hagrid. Hagrid is a warm-hearted giant. He is trusted by
Dumbledore, the Headmaster, and he cares deeply for Harry. In an interview with J.K.
Rowling, she indicated that Hagrid has a West Country accent (Rowling, What Jo
says about... Rubeus Hagrid, 1999).

4.2.2 Draco Malfoy. Malfoy in the Wizard World is a bully like Dudley in the

Muggle World. Draco is rather smart, cunning and devious. Like Dudley, he expects
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to be spoiled and like the Dursleys, Draco is prejudice and thinks low of the other
“kind”, Muggles. Also, he is conceited and snobbish and doesn’t mix with the poorer

families - the “wrong sort” as he calls them.

4.2.3 Harry Potter. Harry Potter is the main character of the novel; he is humble,
brave, sincere and rebellious when there is a good reason to be.

4.2.4 Minerva McGonagall. Professor McGonagall is Deputy Headmistress of
Hogwarts. She writes the admission letters and greets students on the grounds when

they arrive. She is very strict but fair at the same time.

4.2.5 Mr. Ollivander. Mr. Ollivander is the owner of the wand store. He does
not forget what wand a person picked, or as he puts it, which person the wands chose.
His memory is so strong, he even remembers Harry’s mother’s eyes. Harry finds him

intimidating and thinks his slivery eyes are a bit creepy.

4.2.6 Severus Snape. Professor Snape teaches potions and is Head of Slytherin
House. He favors Slytherin students while being strict with the students from other
houses. He is especially picky with Gryffindor students and finds ways to deduct

points from them. Harry is convinced Snape hates him and is out to get him.

4.2.7 Mrs. Petunia Dursley. Petunia Dursley is Harry’s mother’s sister. Harry’s
mother, Lily, is from a Muggle family, but was accepted at Hogwarts and liked by her
parents. Petunia hated her sister and was jealous of her. Therefore, she hates Harry

because he reminds her of her sister.

4.2.8 Lee Jordan. Lee Jordan is Fred and George’s friend. He has a similar
personality to them which shows in the fact that he brought a tarantula onto the train.
He also thinks he knows a secret passageway out of the school and wants the twins to
join him in the adventure. At school, he is the commentator for Quidditch.

4.3 User-Related Varieties

These varieties often give us background information about the language user;
i.e. social background and place of upbringing. These varieties are seldom intentional
and/or motivated. User-related varieties that are motivated are important to convey in

translation, but the challenge lies in how to convey these varieties.
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on geographical variation.
Table 1
Segments from Hagrid’s Excerpt

4.3.1 Geographical dialect. A geographical dialect is a language variation based

all right.

No. | Source Segment Target Segment

1 | Same night he tried ter kill you. ool L Jgla ) AL s

2 | Makes yeh even more famous. el el 5l L 138 IS

3 | That's the biggest myst'ry, see... he was O L sa¥) ST sa (138 ()
gettin® more an' more powerful . . . Cesamlesadholay

4 Some say he died. Codswallop, in my e 4d) (el J 68
opinion.

5 | Dunno if he had enough human leftin him | el (J132 Y oS 43l 1Sl cand <1 5)
to die. s (S S L

6 ... bidin" his time, like, but | don' believe | ! sedall dpnliall ddaall) Hlasyy
it. Ja Baal Y

7 | People who was on his side came back ter Lal] | pale ddia (&) 58 Gl Gl
ours.

8 | Some of 'em came outta kinda trances. o il e B DAY (anll 5

9 | Don’ reckon they could've done if he was | 43f sl (Ghasy o) (S S 138 o BT Y)
comin' back. 2 sa

10 | Most of us reckon he's still out there Lo 1S (8 (iiay 43l Lialans sy
somewhere . . .

11 | "Cause somethin* about you finished him .o3a o 4d ol ol o i

12 | There was somethin® goin' on that night . . AL el e S Gos il

13 | I dunno what it was, no one does . . . Cocmal Y alecaely

14 | ...but somethin' about you stumped him, Ade B el Le Ll (Sl

English text (Rowling, 1997, pp. 66-67) and Arabic text (50 {xiw= <2002 =il )

4.3.1.1 Source text contextualization. Hagrid is delivering the letter to Harry,

and after he breaks the news to Harry about his family, Harry starts asking questions.

In this scene, Harry has just asked Hagrid about the whereabouts of VVoldemort.
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Rowling indicated in an interview that Hagrid has a West Country accent
(Rowling, 1999). “West Country people are widely seen as warm, welcoming,
forgiving and easy going folk” (West Country, 2014). There is a heavy use of
contractions and certain fillers such as ‘all right’ and ‘like’ as in Table 1.

4.3.1.2 Target segment assessment. A geographical dialect such as West Country
cannot be conveyed in another language. If the West Country dialect was used for an
intended reason, not just local color, then that reason is ought to be conveyed. The
warmth of Hagrid, even though he is a large-sized man, needs to be conveyed by the
style of writing when possible.

In Arabic, there seems to be no reflection of Hagrid’s dialect. It is standard
Arabic all the way through; it is expected not to have contractions in Arabic even if
the English had contractions because it is not a feature in Arabic. The pronunciations
of ‘you’ as ‘yeh’ and ‘to’ as ‘ter’ are other geographical features that may be not
worth the effort for the translator to try and reflect, because unless it is serving a
purpose that the reader needs to know, it may just be local color. Fillers such as
‘alright’ and ‘like’ reflect the personality of the character; they should be reflected in
Arabic to reflect that aspect of Hagrid’s personality. Those were not reflected either.
Additionally, in Arabic, it seems that the register is quite high for someone like

Hagrid.

4.3.2 Social dialect. A social dialect is language variation due to social distance
(McMenamin, 2002, p. 45).

Table 2

Segments from Malfoy ’s Excerpt

No. | Source Segment Target Segment

1 | Then I'm going to drag them off to look at. | ... oo Ol Lagdaale clls 2y

2 | I'think I'll bully father into getting me . . . e A ) Jrala il Gl

3 | Father says it's a crime if I'm not picked to | ¥ (s bl oy V1 dgy ya Wl J s (o
play for my house . . . e (3 A

4 I've heard of him. He's a sort of servant, 138 (ha 5 o o) A Ad) c Cunan
isn't he? Sl

5 | heard he's a sort of savage . . . L lale g G gl Ad) Caan

6 Why is he with you? felialoay 13 (KU
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7 But they were our kind, weren't they? flie LIS Ja
8 | I'really don't think they should let the other | Jsaa a1 &1 55U smans YT oy

sortin. .. L Al
9 | What's your surname, anyway? $la 4l e elilile anl e oSl

English text (Rowling, 1997, pp. 87-89) and Arabic text (68-67 Cilsiall (2002 «zids )

4.3.2.1 Source text contextualization. Harry runs into Draco in Madame
Malkin’s shop, where they are both being fitted for their robes. Draco initiates
conversation with Harry and goes on about what he’s buying.

Draco is from an “upper class” wizard family. He is a snob and he gets that from
his father. He is materialistic and superficial, even though he speaks more of a
standard dialect, he does have a tone of conceitedness as shown in Table 2 when he
speaks about his parents.

4.3.2.2 Target segment assessment. The elements in bold in the source text are
indicative of the conceitedness of Draco and how he discriminates against other
classes of society and also against Muggles. The same elements have been put in bold
in Arabic to contrast them.

Draco’s way of talking indicates that he’s a spoiled boy. When Draco says when
talking about his parents, ‘I’m going to drag them off to look at...” and ‘I think I’1l
bully father into getting me...’ it is a clear indicator that he’s from an elitist social
class. Neglecting these arrogant elements in the translation may not deliver to the
target reader the arrogance of Draco. Both of these have not truly been given the same
effect in Arabic; ‘drag them off” and “I’ll bully father’ have been translated as
‘Ol laglaall’ and ‘o daale” respectively. They may be slightly more forceful than
“Lagie lkl’ | but not as rude as the English. Something like ‘Leat Jle’ or “Laa 3ol
would be more reflective of the rudeness of Draco talking about his parents.

Another aspect showing Draco’s arrogance is when he talks about Hagrid. He
says ‘[h]e’s a sort of servant’ then ‘I heard he’s a sort of savage’. In Arabic, the
dismissal of ‘Judll 138 (1 ¢ 23" did somewhat reflect some element of Draco’s
arrogance, but ‘L le 55” after ‘Ui sie 431 Caaw’ may have not reflected the same level of

arrogance.

4.3.3 Standard dialect. A standard dialect is the variety of language generally
used in newspapers, radio broadcasts, public speeches and so on.
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Table 3

Segments from Professor McGonagall ’s Excerpt

No. | Source Segment Target Segment

1 | The start-of-term banquet will begin Qe e aaa ) A5l Ay Al 5 i
shortly . ..

2 | ...you will be sorted into your LSl e Yl ¢se 355 Cagu
houses.

3 You will have classes with the rest of Lol L e S g 5 (o saalin
your house . . .

4 | Each house has its own noble history aly S ady | ad) Al U Lt e JSI
and each has produced outstanding Ll alall g3 el slalie e de gana lgia
witches and wizards.

5 | While you are at Hogwarts, your ) s Walss saal) oSllee | JUi
triumphs will earn your house points .

6 ... any rule breaking will lose house LA o3 (e Al oSllee | i
points.

7 | I'hope each of you will be a credit to A J jiall 1,38 oSia aal g JS (oS5 o gatl
whichever house becomes yours. A i

8 | The Sorting Ceremony will take place | all (s aiu s ¢ 3383 any Gaeail) anad o Tins
in a few minutes in front of the rest of elS A )l
the school.

9 I shall return when we are ready for 1aS) (e ala ruai Lavic aS4) 3gelug

you. ..

English text (Rowling, 1997, p. 126) and Arabic text (98-97 <iladall 2002 izids )

4.3.3.1 Source text contextualization. In this scene, Professor McGonagall is

welcoming the first year students who have just arrived to Hogwart’s with Hagrid.

Professor McGonagall, the Deputy Headmistress of Hogwarts, speaks in standard

English in her welcome speech. McGonagall has to establish her authority and speak

in a distant manner as Deputy Headmistress as shown in Table 3.

4.3.3.2 Target text assessment. This welcome speech given by Professor

McGonagall is in standard dialect, and the register is very high. The Arabic would be
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expected to have a higher register than what is generally used for other characters.
Since standard Arabic has been used throughout, it will be difficult for the translator
to raise the register for Professor McGonagall.

The translation did not seem to reflect the difference in register. If the language
used for Hagrid in Arabic was compared to the language used for Professor
McGonagall, no difference would be noticed. As difficult as it may be to differentiate
the language of the two in Arabic, it is quite important, both to show difference in the
level of education and to reflect that this is a highly formal event taking place.

4.3.4 Idiolect. Idiolect is a user-related variation that “illustrates the overlap
between the different varieties . . . In fact, idiolectal variation subsumes features from
all the other aspects of variety” (Hatim & Mason, 1990, pp. 43-44).

Table 4
Segments from Mr. Ollivander’s Excerpt

No. | Source Segment Target Segment

1 Oh, bravo! Yes, indeed, oh, very good. LA e )y ls ) ) Thial ol
Well, well, well... how curious... how Db cu S cn s
Very curious...

2 | Curious... curious... €t Loty ALlS 2 p J Y e

3 | I remember every wand I've ever sold, S b il L L Lae JS SO )
Mr. Potter. Every single wand. e baalg JS | (Lis)

4 It so happens that the phoenix whose tail Ay ) (e de yias baa 5 4885 Laxll 3l
feather is in your wand, gave another Ciniua () pliiall yith (i (e il o A
feather -- just one other. Alac 4ia

5 | Itis very curious indeed that you should | <Lzl sdgs sl ellay 5 o)) Sad qu &) (e s
be destined for this wand

6 Yes, thirteen-and-a-half inches. Yew. S lhaigdia nb e Ll gh <
Curious indeed how these things Ly Lo Mlad
happen.

7 | think we must expect great things from Ylao | (Lis) 2 b elia Ll ol cany
you, Mr. Potter.... After all, He- Who- Vi W b Js IS ey | daglie
Must-Not-Be-Named did great things -- Loy Adalie Jleely o8 08 4l S
terrible, yes, but great. Aalic oSy maaia

English text (Rowling, 1997, p. 96) and Arabic text (74 4sde <2002 «zids )
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4.3.4.1 Source text contextualization. In this scene, Harry is in Diagon Alley
shopping for his school supplies. Buying a wand is on his list, so they go to Mr.
Ollivander’s shop. It takes a while to find a wand for Harry, but at last, he finds a
rather ‘curious’ wand.

Mr. Ollivander has a unique way of speaking; he repeats words and it seems that
he does it for a very good reason as shown in Table 4. This element of cohesion may

be represented in the same way and deliver the same effect.

4.3.4.2 Target text assessment. The same elements in bold in the source text will
be in bold in the target text, and a table will followed to see whether the elements are
all conveyed and how.

Looking at Table 3, we see that many of the repeated words and/or phrases may
be reflected by mere translation, indicating that in many cases a literal translation
would do the job such as ‘great things’ being repeated as ““aslac Ylee”. An interesting
tool the translator uses to stress the repetition of ‘curious... curious...’ is by saying
‘G Ly 1AalS 23 JI5Y g8 9° which highlights the repetition of the word to
indicate this is not the usual emphatic repetition that is used in Arabic. On the other
hand, the translator translates ‘Well, well, well...” as ‘lax las laa 23’ which does not
really reflect the meaning of ‘Well, well, well...’. The meaning of it is ‘look what we
have here’, so something along these lines would fit better. Another element that isn’t
quite right is the translation of the word ‘curious’ as ‘<x_¢’. What Mr. Ollivander
means by ‘curious’ is ‘what a coincidence’, while ‘¢’ implies ‘odd’ which means

this occurrence should not have happened.

4.4 Use-Related Varieties
Use-related varieties are varieties distinguished according to language use

categorized as field, tenor and mode (Hatim & Mason, 1990).

4.4.1 Field. Field of discourse is the “reference to ‘what is going on’... which
reflects ... the social function of the text” (Hatim & Mason, 1990, pp. 48-49).
Table 5

Segments from Professor Snape’s Excerpt

No. | Source Segment Target Segment
1 . . . the beauty of the softly simmering Jal Cliasll 438 Gpa Jlea
cauldron with its shimmering fumes . .. | ... Gl b )l dail yde 55 ¥ 5 cdal sl
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... the delicate power of liquids that
creep through human veins,
bewitching the mind, ensnaring the

Senses. . .

uédaﬁéﬂ\scu\\-éﬁuy}

dulga pubyg dlie aung  Gudy) 398

What would I get if | added powdered
root of asphodel to an infusion of

wormwood?

93 (§sawa Litia) ol ale Juani Al L
St g sia ) 330

Where would you look if I told you to

find me a bezoar?

Slaay il o)) elia culla 13) G oyl

T samall M adiiad

What is the difference, Potter, between

monkshood and wolfsbane?

B iy il Lo G 3585 S

1€l

... asphodel and wormwood make a
sleeping potion so powerful it is known
as the Draught of Living Death.

S8 asiedic iy malll s 5l e
o Qsall il adde Sl laa

A bezoar is a stone taken from the
stomach of a goat and it will save you

from most poisons . . .

Bara (e 4358 Lgie ol 3 sland) L]

e poend) alana (e N G LeiSar s o Lal)

As for monkshood and wolfsbane, they
are the same plant, which also goes by

the name of aconite!

il Lagh quidl) (34 9 5 puudlBl) dpdie Ll
Leayl adde (3lay g3 € cland 4l sl g
[COT)

English text (Rowling, 1997, pp. 149-152) and Arabic text (-7/6 <lsiall 2002 «zidls
118)

4.4.1.1 Source text contextualization. It is the first potions class, and Snape picks
on Harry, even though he knows Harry has not been able to prepare for his classes in
the summer because he was raised as a Muggle; that does not stop Snape from
embarrassing Harry in front of his classmates.

Professor Snape uses language that is specific to magic as in Table 5, using

names of potions and plant names that only ‘specialized’ individuals would know.

4.4.1.2 Target text assessment. The same elements in bold in the source text will
be in bold in the target text and a table will follow to see whether the elements are all

conveyed and how.

36



The mere translation of the names of the plants and phrases set the scene for a
potions class. For example, ‘powdered root of asphodel’ translated as ¢ Js3> (35w
334 sounds specialized for most people. In addition, a phrase that gives the same

effect is ‘softly simmering cauldron’ translated as ‘dal Il Jala Sla 5l 488y,

4.4.2 Tenor. Tenor relays the relationship between addresser and the addressee
(Hatim & Mason, 1990, p. 50).

Table 6

Segments from Aunt Petunia’s Excerpt

No. | Source Segment Target Segment

1 | Knew!" shrieked Aunt Petunia a1l 5 sl (L gy) e
suddenly.

2 | Knew! Of course we knew! How could | sl culS 85 o yei Wi W (oS5 | by lagha
you not be, my dratted sister being Sliay X

what she was?

3 | I'was the only one who saw her for ghida o Wl il s sl Ul S
what she was -- a freak! 1Ak 8 ) sk 4y 2

4 | Then she met that Potter at school S8 A 13 GliE D jaall 8 ella
(F8)

5 they left and got married and had you Aaadly | Aia 53
6 | knew you'd be just the same, justas | cu e . lagilSla o ¢ oS clil Ci jo Lagha
strange, just as -- as — abnormal. b Laglia a2 5 ) shaY)

7 | She went and got herself blown up and Uina Gl ya¥) gl 5 Lo ladil & ot i
we got landed with you! Ty yiy a gl

English text (Rowling, 1997, pp. 62-63) and Arabic text (47 4sde <2002 izid5_)

4.4.2.1 Source text contextualization. The Dursleys kept Harry’s background a
secret and lied to Harry about his parents’ deaths. Harry knows nothing about his
parents or about being a wizard. In this scene, Hagrid breaks the news to Harry.
Harry asks Aunt Petunia whether she knew or not and she replies in the manner that
follows.

Aunt Petunia shows a lot of hate for her sister and her nephew in her language as

in Table 6. It also conveys the kind of relationship she has with Harry.
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4.4.2.2 Target text assessment. The same elements in bold in the source text will

be in bold in the target text and a table will follow to see whether the elements are all

conveyed and how.

In a case like this, it is suggested to add words to convey the hatred Aunt Petunia

has for Harry and his parents. ‘Shrieked” was translated as ‘<& &lxie)” which is far

from what shrieked means. Someone could sit up to say something important without

having enmity. Aunt Petunia has so much hate that she exclaimed ‘Knew!’ and

shrieked. Translating the first ‘Knew!” as ‘< =i’ should convey the exclamation.

Also, the description of her sister as ‘dratted’ was omitted in Arabic and therefore the

force of hate was not conveyed. However, the translation of ‘that Potter’ was quite

good as ‘(F») = A, as it showed dismissal of Harry’s father. The translation of ‘I
knew you’d be just the same” is quite good as well, ‘LegilSli e ) sSin &bl < je lagha g,

She shows her dismissal of Harry this time. The translation of ‘and we got landed

with you!” as “!elin ji o 8 e &l 1eY) ¢35 doesn’t convey the negative connotation

that ‘we got landed’ implies of being burdened with Harry. Something like ¢ <b 4%

Lde dlle YV or “elin i Jlail Y &l %) would be a better suggestion.

Mason, 1990, p. 49).

Table 7
Segments from Jordan’s Excerpt

4.4.3 Mode. Mode refers to the medium of the language activity (Hatim &

No. | Source Segment Target Segment

1 And the Quaffle is taken (Craisn Wadadly L) caXs J8) ) 63 A W
immediately by Angelina Johnson (098 2) Baldas
of Gryffindor . ..

2 ... aneat pass to Alicia Spinnet . . . (St L) ) ABLE 4o 8 <) 838

3 ... back to Johnson and -- no, the AT Y L9 (G s B sl e
Slytherins have taken the Quaffle, Crudlad) (B s AR, JB1 o<l (G dile)
Slytherin Captain Marcus Flint W Gl (it
gains the Quaffle and off he goes . . .

4 ... he's going to sc- no, stopped by s B 81 Y e A gamg

an excellent move by Gryffindor

Keeper Wood . . .

e L ds g (A9 Lodiby )
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5 ... aclear field ahead and off she Al ) gl 7 gida gahally
goes . . .

6 ... the goal posts are ahead . . . Wbl 7 giba e pall

7 ... Angelina -- Keeper Bletchley (Cotidy p)d cion | ddaa | Jady Aty
dives -- misses -- GRYFFINDOR 1. (Cadal) 453
SCORE!

English text (Rowling, 1997, pp. 202-203) and Arabic text (/58 4siw <2002 «z=ils )

4.4.3.1 Source text contextualization. Lee Jordan in this scene is the
commentator for the Quidditch match between Gryffindor and Slytherin.

The whole excerpt of Lee Jordan is reflective of the mode of commentating, the
way J. K. Rowling conveys Lee as a typical commentator as in Table 7, the style
cannot be ignored in the translation.

4.4.3.2 Target text assessment. For the Arabic translation, it would be expected
to see a commentary style translation similar to what people would hear for example
in a soccer game.

In this passage, the translator excels in conveying the style of game
commentating. The translator is courageous in this instance to write in a different
register. An example of that is the translation of ‘OUCH’ as ‘¢z, Another example
that conveys the Arabic way of commentating is that in English Lee said,
‘GRYFFINDOR SCORE!’, but in Arabic the translation was ¢ (Usi& a2 )] Coaa | oo
I..(Luls)) 433 ,a07. This repetition of ‘<23 mimics the way Arabic commentators do it,
in fact, they say ‘s’ or ‘ds>” many many times, but saying it twice was quite

effective.
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5. Conclusion

In conclusion, language variety as discussed and examined in the in chapter 3
takes place in two forms: language user and language use. In literature, user-related
varieties take place due to time differences, geographical differences and societal
differences. This type of language variety is generally intention-less, but nonetheless,
it should not be taken for granted that it is. If the language variety is intention-less,
then effort needs not to be spent in reflecting this variety. The effort should be put
into conveying the intentional varieties that serve a pragmatic purpose. Language use
has to do with register, where language is used for a particular purpose; more care
should be put on this type of language variation.

It is not unusual to see translators ignore language varieties on both levels,
language user and language use, altogether. It is indeed often the case to see language
variety being intention-less and being produced to reflect local color. However, the
need to be sensitive and aware of these variations and their motivations is very crucial
especially in literary works where subtle indications are used and could be easily
overlooked.

Many translators choose to translate a language variety for a language variety.
This may present a difficulty when a lower class is presented in the source language
speaking a certain language variety; a variety needs to be chosen in the target
language to reflect that class and may seem stereotypical when used in translation.
This may be why some translators would opt for ignoring language variety altogether.

Ignoring language varieties may be forgiven if it is not pragmatically driven. But
in cases where language variety delivers a purpose, the translator needs to adopt some
method to convey that pragmatic purpose some way in the target language, it does not
necessarily have to be a language variety, but the force being conveyed in the source
language cannot be dismissed.

It would be interesting to see more research on this topic being conducted on the
later books of the Harry Potter series and see how the language of J. K. Rowling
evolves. On the other hand, it would be interesting to see how the translation of the
later books evolves as well.

Another area of further research is to contrast how translators deal with language

variation in the books as opposed to the subtitling. It would be interesting as well to
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see how the later dubbing of the Harry Potter series in a Syrian accent, which was

quite controversial.
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Appendix: Contextual Text for Analysis and Disccussion

Rubeus Hagrid
Source Text

"Good question, Harry. Disappeared. Vanished. Same night he tried ter
kill you. Makes yeh even more famous. That's the biggest myst'ry, see... he
was gettin' more an' more powerful -- why'd he go?

Some say he died. Codswallop, in my opinion. Dunno if he had enough
human left in him to die. Some say he's still out there, bidin' his time, like, but
| don' believe it. People who was on his side came back ter ours. Some of 'em
came outta kinda trances. Don’ reckon they could've done if he was comin'
back.

Most of us reckon he's still out there somewhere but lost his powers. Too
weak to carry on. '‘Cause somethin' about you finished him, Harry. There was
somethin' goin' on that night he hadn't counted on -- | dunno what it was, no
one does -- but somethin’ about you stumped him, all right."

(Rowling, 1997, pp. 66-67)
Target Text

OS5 Sl Led J gl (A AL (i 8 L0080 Sl (5)la) b s Iy 1(20ale) JUB
13S0 43 a3 5 Lo oy amy Lasy B8 alafy S Limsad ) sal) ST 58 138 o) B 50l 5T Las 138
195lad

Y ad) s AT s g SIS e Laadl OV Y S 4l 1aSlie cand ST | il 4d) Giaall J ol
andl s ) | gale dda 8 il cpdll Gl 138 Bacal Y ST sdall Anilid) Aaall) iy i J)
Agmnadl o Eaay o (S0 €13 o Bl Y o e il e BB AY)

L) Gl (8 Caad) Gl | i gl g 458 IS 28 G s Le S (i 43 Lialana ainy)
CN VPRV PR S¥ VR VORGP PPESIN P-4 11| JEI| S WP FLITARK:| BNPRLE - JE T P
adle o el Lo Ul (815 ca g

(50 daia 2002 s )

Draco Malfoy

Source Text

"My father's next door buying my books and mother's up the street
looking at wands," said the boy. He had a bored, drawling voice. "Then I'm
going to drag them off to look at racing brooms. | don't see why first years
can't have their own. I think I'll bully father into getting me one and I'll
smuggle it in somehow."

Harry was strongly reminded of Dudley.

"Have you got your own broom?" the boy went on.
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"No," said Harry.

"Play Quidditch at all?"

"No," Harry said again, wondering what on earth Quidditch could be.

"I do -- Father says it's a crime if I'm not picked to play for my house, and
| must say, | agree. Know what house you'll be in yet?"

"No," said Harry, feeling more stupid by the minute.

"Well, no one really knows until they get there, do they, but | know I'll be
in Slytherin, all our family have been -- imagine being in Hufflepuff, I think
I'd leave, wouldn't you?"

"Mmm," said Harry, wishing he could say something a bit more
interesting.

"I say, look at that man!" said the boy suddenly, nodding toward the front
window. Hagrid was standing there, grinning at Harry and pointing at two
large ice creams to show he couldn't come in.

"That's Hagrid," said Harry, pleased to know something the boy didn't.
"He works at Hogwarts."

"Oh," said the boy, "I've heard of him. He's a sort of servant, isn't he?"

"He's the gamekeeper," said Harry. He was liking the boy less and less
every second.

"Yes, exactly. I heard he's a sort of savage -- lives in a hut on the school
grounds and every now and then he gets drunk, tries to do magic, and ends up
setting fire to his bed."”

"I think he's brilliant," said Harry coldly.

"Do you?" said the boy, with a slight sneer. "Why is he with you? Where
are your parents?"

"They're dead," said Harry shortly. He didn't feel much like going into the
matter with this boy.

"Oh, sorry," said the other, not sounding sorry at all. "But they were our
kind, weren't they?"

"They were a witch and wizard, if that's what you mean."

"I really don't think they should let the other sort in, do you? They're just
not the same, they've never been brought up to know our ways. Some of them
have never even heard of Hogwarts until they get the letter, imagine. | think
they should keep it in the old wizarding families. What's your surname,

anyway?"
(Rowling, 1997, pp. 87-89)
Target Text
25 Ay ) () e 5l A Cund el 5 oSl (I (5 i ) slaall dadl) (o sl
Jlaxina) (o (51 Al CBa () smiay 13l e T Y L GBland) uilSa Jae ) oxe lady Leglaalis el

Lo Al s A 3l Jabs ) Le sghs o 581 5 80a 5 (I (5 i (o Jralis (1 QT 1o Aals il
DS Agady Al 13 IS 258 ¢ Jas) 4 B () ST
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«. Sl iy il Jayy allog A1 gl sle

« Yy (o) 2,

«S(Un Sy ali Jayy sl gl

55 b (Ui S 138 L Jelisy 2205 Yy 1(s ) J

Jte sl gt i da i Gl ol (sl i i ey s Ledl s ol Ll Uiy 2l )
« S i

« Yy 1Al am daad ) 3 Al ey 585 (GUR) 2%

U il il ol STy cllia ) Caady s 4%al8) (1S (5o aal Y 4df AGdallyy <ol gl
Ll il 5 158 Comnils i€l (GLlila) ) cund 5l et L8 (e 40 )38 il S8 (0l
« S i

(2al) ) LT cedal 13 ) il cal gl caia Adaalll oa 85 J s 13 (s_l) Dyl
Gl el oy S ) (28 () ads (o) ) ol 985 Lewls dad) (i ye 3380 oLl iy (3)
Jaaal) alivn Y 4if 48 jad tlaglasy

« (U553 58) o Jamy sa s (2ala) adly a5l 4d ey Y Lk Ca g adhs a5 5 (sle) JU

« . Call 138 (e e sl a4 cay Camans colyy sl gl) J

Adaal S e nzm als 3y () OIS L paal (ol )l Gl adly o(sl)

Ol o Laila Jglag g A paall ol & 58 (8 Glmy L Lo 55 (i gia 4l Camans cnayy cal gl
« A8 G ma b e ey ol

«.Sohe padd il aich a5 (6) 2y

« I 5 ol Selialiay 13 (K1 5 Srmamaayy 1 ALy A5l 8

« Ble agly : jlaidls (s la) J

«. S IS Jayy scilial 5 ccand (5l 43 sm 3 g ol () 5 sl Ul ol 2l gl 8

€l 2adt S ) o jala US)) 1(_le)

Vs b sl aes) Ssl ) (88 55 W1 i paall Jsaan (s AV 21 53U | saan YT anyy 2l
s el aglia s (S (U8 (e kb ()5 5m ) 08 e @l pgean ) o clilale (g L ()58 5
4 o ehilile anl Lo oS0 add 46y ) 5 el e o eV iy o) Juzmd) e 4l i 112
RATBLEN

(68-67 <ilaiuall 2002 «zids )

Minerva McGonagall

Source Text

"Welcome to Hogwarts," said Professor McGonagall. "The start-of-term
banquet will begin shortly, but before you take your seats in the Great Hall,
you will be sorted into your houses. The Sorting is a very important ceremony
because, while you are here, your house will be something like your family
within Hogwarts. You will have classes with the rest of your house, sleep in
your house dormitory, and spend free time in your house common room.

The four houses are called Gryffindor, Hufflepuff, Ravenclaw, and
Slytherin. Each house has its own noble history and each has produced
outstanding witches and wizards. While you are at Hogwarts, your triumphs
will earn your house points, while any rule breaking will lose house points. At
the end of the year, the house with the most points is awarded the house cup, a
great honor. I hope each of you will be a credit to whichever house becomes
yours.
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The Sorting Ceremony will take place in a few minutes in front of the rest
of the school. I suggest you all smarten yourselves up as much as you can
while you are waiting."

Her eyes lingered for a moment on Neville's cloak which was fastened
under his left ear, and on Ron's smudged nose. Harry nervously tried to flatten
his hair.

"I shall return when we are ready for you," said Professor McGonagall.
"Please wait quietly."

(Rowling, 1997, p. 126)

Target Text

Gl 2m ) Al oy Al s T () 350 58) (B oS s ey 1(JlnsaSle) 33ULY) <l
Sl o ) LS e Ao Wl (e 55 Cagan aadaall ggall (8 5 gall Jsa oSSl 5380 o J oS
e pSus o Osaalin (G5 sns8) B eSasn s DDA WSille Aliay () sSau oS Jad s pge Jliin) 5
lialall 458 ) 8 aSe) jd gl () guialliy 43 psill e B @y paliy J el ol a1 B

43 Leia e IS5 L (Cnoibus) 5 (1S ) 5 (allila) 5 (s sa) Aaa Y Jola) (panid 5y
aSllac | JUii clin aSaga g ol 85l jalidl 55 jad) sladic (e de gana lgie aal g JS a2 (5 yall
) Jiall plall JAT 8 GlSIL 555, Jalill o2 (e Al aSllaef it g | jiall ansly Unlis )
Al attipes (S J el 138 aSia 2l 5 JS 50 O (el Tpdie oyl sa 5 JlE) (g 220 Sk as,

038 oSl )i 53 O sa ol S A el alal (5 i s ¢(3383 Sy Bpnniil] andl e iy eSS
'«?S)LLSE\ 3y YA ?S.IIS.A\

23y gdalall () il s (s pmad) 43 a5 ) dall (i) elie o DU il s il i
Agpany o i 5 s ()

a0 VUt o g T 1S 0 el i Latie oS4l) 5 se b gy o(land saSile) B3LLY) s

(98-97 cilaiuall 2002 s )

Mr. Ollivander

Source Text

Harry took the wand. He felt a sudden warmth in his fingers. He raised
the wand above his head, brought it swishing down through the dusty air and a
stream of red and gold sparks shot from the end like a firework, throwing
dancing spots of light on to the walls. Hagrid whooped and clapped and Mr.
Ollivander cried, "Oh, bravo! Yes, indeed, oh, very good. Well, well, well...
how curious... how very curious... "

He put Harry's wand back into its box and wrapped it in brown paper, still
muttering, "Curious... curious...

"Sorry," said Harry, "but what's curious?"

Mr. Ollivander fixed Harry with his pale stare.

"I remember every wand I've ever sold, Mr. Potter. Every single wand. It
so happens that the phoenix whose tail feather is in your wand, gave another

46



feather -- just one other. It is very curious indeed that you should be destined
for this wand when its brother gave you that scar.”

Harry swallowed.

"Yes, thirteen-and-a-half inches. Yew. Curious indeed how these things
happen. The wand chooses the wizard, remember ... | think we must expect
great things from you, Mr. Potter ... After all, He- Who-Must-Not-Be-Named
did great things -- terrible, yes, but great."”

(Rowling, 1997, p. 96)

Target Text

il (55 Lanll g s dmunal 35 a padity e Honduslad jady () L el
Lie aas . Lasll ik (e 4 Ul ilad¥) Qe e andl s sea¥1 80 el Canil s o) sel) 8 Leada
Ol e dall ) ¢ g i

LR e, Jaa laa laa @l s &) el oy (Ol o) aad) JE5 L (2a) (ias
R EL TR

(o) Alld e ey Al 2350 JY 985 (i (s edle s all (b mall g
4888 Laall o2l s Lgha bl 5 US| (i) e by (s (B g Lae JS 831 iy £ 188 ) (e
Of Dhad oy 3l (e g clliac 4t Cinia 3 liiall ila gl (e il o5 AT Ay ) e de siansan
A e Al sda el Caiia Al e Lgiaiad Laiy dbaal) sdgy adl) ellay )

A () el

G ot Landl () S Cuaay L Dlad 2 i g Bum 533 e 00 Ll sha (IS +(Lailad o)
OS5 YT a3 G Jla JS e s dadae Vlae | (iss) e Lelia Hlais o aagy | jalid) s
Bagbe (Kly moa i) Aade Jlely o8 38 4l

(74 aba 2002 «zid )

Severus Snape

Source Text

Snape, like Flitwick, started the class by taking the register, and like
Flitwick, he paused at Harry's name.

"Ah, Yes," he said softly, "Harry Potter. Our new -- celebrity."

Draco Malfoy and his friends Crabbe and Goyle sniggered behind their hands.
Snape finished calling the names and looked up at the class. His eyes were
black like Hagrid's, but they had none of Hagrid's warmth. They were cold and
empty and made you think of dark tunnels.

"You are here to learn the subtle science and exact art of potion making,"
he began. He spoke in barely more than a whisper, but they caught every word
-- like Professor McGonagall, Snape had the gift of keeping a class silent
without effort. "As there is little foolish wand-waving here, many of you will
hardly believe this is magic. | don't expect you will really understand the
beauty of the softly simmering cauldron with its shimmering fumes, the
delicate power of liquids that creep through human veins, bewitching the
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mind, ensnaring the senses ... | can teach you how to bottle fame, brew glory,
even stopper death -- if you aren't as big a bunch of dunderheads as | usually
have to teach.”

More silence followed this little speech. Harry and Ron exchanged looks
with raised eyebrows. Hermione Granger was on the edge of her seat and
looked desperate to start proving that she wasn't a dunderhead.

"Potter!" said Snape suddenly. "What would | get if | added powdered
root of asphodel to an infusion of wormwood?"

Powdered root of what to an infusion of what? Harry glanced at Ron, who
looked as stumped as he was; Hermione's hand had shot into the air.

"I don't know, sir," said Harry.

Snape's lips curled into a sneer.

"Tut, tut -- fame clearly isn't everything."”

He ignored Hermione's hand.

"Let's try again. Potter, where would you look if I told you to find me a
bezoar?"

Hermione stretched her hand as high into the air as it would go without
her leaving her seat, but Harry didn't have the faintest idea what a bezoar was.
He tried not to look at Malfoy, Crabbe, and Goyle, who were shaking with
laughter.

"l don't know, sir."

"Thought you wouldn't open a book before coming, eh, Potter?"

Harry forced himself to keep looking straight into those cold eyes. He had
looked through his books at the Dursleys', but did Snape expect him to
remember everything in One Thousand Magical Herbs and Fungi?

Snape was still ignoring Hermione's quivering hand.

"What is the difference, Potter, between monkshood and wolfsbane?"

At this, Hermione stood up, her hand stretching toward the dungeon
ceiling.

"I don't know," said Harry quietly. "I think Hermione does, though, why
don't you try her?"

A few people laughed; Harry caught Seamus's eye, and Seamus winked.
Snape, however, was not pleased.

"Sit down," he snapped at Hermione. "For your information, Potter,
asphodel and wormwood make a sleeping potion so powerful it is known as
the Draught of Living Death. A bezoar is a stone taken from the stomach of a
goat and it will save you from most poisons. As for monkshood and
wolfsbane, they are the same plant, which also goes by the name of aconite.
Well? Why aren't you all copying that down?"

There was a sudden rummaging for quills and parchment. Over the noise,
Snape said, "And a point will be taken from Gryffindor House for your cheek,
Potter."

(Rowling, 1997, pp. 149-152)
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Petunia Dursley

Source Text

"You knew?" said Harry. "You knew I'm a -- a wizard?"

"Knew!" shrieked Aunt Petunia suddenly. "Knew! Of course we knew!
How could you not be, my dratted sister being what she was? Oh, she got a
letter just like that and disappeared off to that-that school-and came home
every vacation with her pockets full of frog spawn, turning teacups into rats. |
was the only one who saw her for what she was -- a freak! But for my mother
and father, oh no, it was Lily this and Lily that, they were proud of having a
witch in the family!"

She stopped to draw a deep breath and then went ranting on. It seemed
she had been wanting to say all this for years.

"Then she met that Potter at school and they left and got married and had
you, and of course | knew you'd be just the same, just as strange, just as -- as --
abnormal -- and then, if you please, she went and got herself blown up and we
got landed with you!"

(Rowling, 1997, pp. 62-63)
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Lee Jordan

Source Text

They were off. "And the Quaffle is taken immediately by Angelina
Johnson of Gryffindor — what an excellent Chaser that girl is, and rather
attractive, too --"

"JORDAN!"
"Sorry, Professor.”

The Weasley twins' friend, Lee Jordan, was doing the commentary for the
match, closely watched by Professor McGonagall.

"And she's really belting along up there, a neat pass to Alicia Spinnet, a good
find of Oliver Wood's, last year only a reserve -- back to Johnson and -- no,
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the Slytherins have taken the Quaffle, Slytherin Captain Marcus Flint gains the
Quaffle and off he goes -- Flint flying like an eagle up there -- he's going to sc-
no, stopped by an excellent move by Gryffindor Keeper Wood and the
Gryffindors take the Quaffle -- that's Chaser Katie Bell of Gryffindor there,
nice dive around Flint, off up the field and -- OUCH -- that must have hurt, hit
in the back of the head by a Bludger -- Quaffle taken by the Slytherins -- that's
Adrian Pucey speeding off toward the goal posts, but he's blocked by a second
Bludger -- sent his way by Fred or George Weasley, can't tell which -- nice
play by the Gryffindor Beater, anyway, and Johnson back in possession of the
Quaffle, a clear field ahead and off she goes -- she's really flying -- dodges a
speeding Bludger -- the goal posts are ahead -- come on, now, Angelina --
Keeper Bletchley dives -- misses -- GRYFFINDOR SCORE!"

(Rowling, 1997, pp. 202-203)
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