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ABSTRACT 
 

 English language teachers face many difficulties and problems when teaching 

a second or a foreign language, one of which includes motivating students to speak in 

oral communication classes. Speaking in English as a foreign language (EFL) 

classrooms can be very challenging for students sometimes. Therefore, language 

teachers must come up with creative ways to keep their class enjoyable and engaging 

for the students. This research investigated one way that might help students become 

more motivated to speak, and at the same time learn useful skills—developing a 

documentary film. My previous experience suggests that it can be challenging for 

students to make their own documentary films, but it may enhance their language 

learning experience. Therefore, my thesis research involved an exploratory practice 

study investigating the usefulness of a documentary film making project for level one 

female students at Dar Al Hekma College in Saudi Arabia. My research question was 

the following: In what ways, if any, do these students think a documentary film 

making project is useful?  

My study took place in Dar Al Hekma College, Jeddah, Saudi Arabia, with 18 

level one EFL students’ from the College Preparation Program (CPP). For a period of 

four weeks, I surveyed, interviewed, and observed the students as they produced their 

own documentary films as group projects. I also kept a journal to note the students’ 

reactions as well as my own impressions while the students were working on their 

project. To get more insight into the context of these students I also collect some 
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qualitative and quantitative data from the teachers in the CPP. The analysis of the data 

collected from both students and teachers helped me address my research question.  

The findings from my exploratory study revealed that documentary film 

making is one possible way of making language teaching beneficial for students and 

enjoyable for both the students and the teacher. Based on the teachers’ responses, 

students were motivated and excited by the project, and all the students’ ether strongly 

agreed or agreed that making a documentary film motivated them to speak English. 

The findings also show that students became more comfortable speaking in English, 

and they developed the confidence to communicate with people outside their 

classroom. 
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CHAPTER ONE 

INTRODUCTION 

 

One of the most significant problems teachers face in EFL contexts is 

students’ lack of motivation and interest to learn. Most teachers agree that motivation 

is a key factor in successful language learning, but how can teachers motivate their 

students? In my six years of experience in teaching English as a second language in 

Saudi Arabia, I have noticed that some students seem to lack both intention and 

motivation to learn a second language, particularly when it comes to oral 

communication classes. I believe that getting students to speak in EFL classes can be 

very challenging. In addition, most of the oral communication tasks and activities 

suggested by textbooks are similar, which makes students feel bored.  

The students who participated in this study, for example, were struggling with 

three things. First, like many beginning students, their English was weak. I remember 

one of the other teachers telling me they were a “hopeless case.” Second, the task and 

assignments were nearly the same. For example, their listening and speaking lessons 

always involved listening to a CD and answering questions, or doing very short oral 

presentations. Third, the students were very quiet in class. In other words, they were 

not motivated to speak. They did not have the confidence to speak in English. If they 

were ask to talk about something they would try to answer with a yes or no, or give 

the least amount of information. Therefore, both the students and the teachers were 

sometimes frustrated by the situation.  

 

Context 

Dar Al Hekma College in Jeddah, Saudi Arabia, was established in 1999 as 

the second private college for women. The college awards bachelor’s degrees to 

students who successfully complete a four-year, college-level curriculum. Dar Al 

Hekma currently offers six bachelor's degrees in Management Information Systems, 

Special Education, Nursing, Banking and Finance, Interior Design, Graphic Design, 

and Law Studies. In this college all courses are taught in English except Arabic and 

Islamic Studies. The college encourages applications from qualified females 

interested in completing their undergraduate degrees in the majors offered. Any  

http://en.wikipedia.org/wiki/Jeddah
http://en.wikipedia.org/wiki/Private_university
http://en.wikipedia.org/wiki/Bachelor%27s_degree
http://en.wikipedia.org/wiki/Management_Information_Systems
http://en.wikipedia.org/wiki/Special_Education
http://en.wikipedia.org/wiki/Nursing
http://en.wikipedia.org/wiki/Banking
http://en.wikipedia.org/wiki/Finance
http://en.wikipedia.org/wiki/Interior_Design
http://en.wikipedia.org/wiki/Graphic_Design
http://en.wikipedia.org/w/index.php?title=Law_Studies&action=edit&redlink=1
http://en.wikipedia.org/wiki/Arabic_language
http://en.wikipedia.org/wiki/Islamic_Studies
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student with a high school certificate is eligible to apply. All applicants are evaluated 

according to their English language proficiency. To start their major courses, students 

must score 500 on the TOEFL test or its equivalent on any language proficiency test. 

Applicants who do not meet all the requirements for admission to the academic 

programs of the college are considered for admission to the College Preparation 

Program (CPP) to enhance their English language skills. The CPP provides instruction 

in English to strengthen students’ performance to the levels required for success in the 

college’s academic programs.  Students who successfully complete the requirements 

for a Certificate in the College Preparation Program are eligible for admission to an 

academic program at Dar Al-Hekma College. The CPP offers four levels: beginning, 

intermediate, upper intermediate, and advanced. If students’ TOEFL scores are 

between 360 and 399, they are considered beginners and placed in level one. Students 

with TOEFL scores of 400 to 440 are placed in level two, intermediate. If students’ 

scores are between 441 and 474, they are placed in level three, high intermediate. 

Finally, students are placed in level four, advanced, if they get between 475to 499 on 

the TOEFL. The students study English skills in three courses at each level. Courses 

in Grammar and Listening & Speaking each meet for seven hours a week. A course in 

Reading & Writing meets for nine hours a week.  

The students involved in this study were level one students from the CPP. The 

study took place in their Listening & Speaking class. The textbook used was Tapestry 

Listening & Speaking 1 (Middle East Edition) (Christie, Benz, & Dworak, 2005). I 

taught chapter 5: To Your Health. I met with the students twice on the same day, from 

9:00 to 10:00 am, and again from 2:00 to 3:30 pm, on Sundays and Tuesdays. The 

project took four weeks to complete, and it went through six stages. 

Beginning EFL courses can be extremely challenging for both teachers and 

students. Therefore, project-based learning may be a way to help motivate EFL 

students. For example, many students love watching films. So, instead of giving 

students only more conventional assignments, assigning them to watch a film and 

give a short presentation of what they saw joins both teaching and pleasure 

simultaneously. Another innovative idea is to let them experience film making. In 

other words, let them take the role of film producers, and make a short documentary 

film themselves.  
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The idea of asking students' to develop documentary films came to me when I 

was working as an EFL teacher in Dar Al Hekma College in Jeddah, Saudi Arabia. I 

was teaching level two and level three Listening & Speaking. The textbooks used 

were Northstar: Focus on Listening and Speaking—Intermediate (Solorzano & 

Schmidt, 1998) in level two and Northstar: Focus on Listening and Speaking—High-

Intermediate (Ferree & Sanabria, 1998) in level three. In the level two book there is 

an activity that required students to create a radio ad.  I modified the activity and 

required students to videotape their ads, and those ads were a success. According to 

the students, they became more confident when speaking in English. After that, my 

colleague, Linda Yamak, and I thought of developing something similar for our level 

three students. I came up with the idea of making documentary films about the 

students' lives. But my colleague suggested it would be much better if we took the 

topics for the documentary film from their textbook, NorthStar. The films the students 

made were a huge success. The students mentioned that this project made them learn 

a lot of new skills, and it gave them more confidence in speaking. Because of this 

success our director decided to make a documentary film making project part of the 

level three objectives. 

However, I have discovered there has been very little published on the topic of 

EFL students developing documentary films, so I am interested in trying to find out if 

students are benefiting while producing documentary films, and if so, how. I decided 

to investigate if making documentary films could help students increase their 

language skills such as speaking and reading, as well as other language learning skills 

such as researching, interviewing, and organizing ideas. I also wanted to investigate 

whether it could help them to become more independent learners. Moreover, I wanted 

to know if documentary film making could motivate students, and teach them how to 

work well in groups, interview people, and use different kinds of modern equipment, 

such as computers, the internet, sound recording, and videotaping. I decided to do an 

exploratory practice study investigating the usefulness of a documentary film making 

project for level one female students at Dar Al Hekma College in Saudi Arabia.  The 

research question for my study is the following: In what ways, if any, do Saudi female 

students in Dar Al Hekma College think a documentary film making project is useful?  
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Overview of the Chapters 

Chapter 2 reviews the literature relevant to the topic of this study. It discusses 

exploratory practice as a research method, as well as issues such as what documentary 

film making is, its potential effect on EFL students, and its possible advantages.  

Chapter 3 describes the design of the study and the participants in this study. It also 

includes the description of the documentary film making project. Chapter 4 reports 

the findings of the study and discusses them in detail. Finally, chapter 5 includes a 

summary of the results, followed by limitations of this study and directions for further 

research. It also discusses the implications of the study, followed by the final thought. 

Appendices include students’ and teachers’ questionnaire, the assignment sheet of the 

project, students’ interview questions, and the results of the questionnaires and 

interviews. 
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CHAPTER 2 

REVIEW OF THE LITERATURE 

 

There seems to have been little research done to investigate the effects of 

documentary film making on EFL students’ motivation and skills development. My 

colleague, Linda Yamke (Yamke, 2008), however, describes a multimedia docu-

mentary film project that she carried out in a high intermediate EFL class at Dar Al 

Hekma College in Saudi Arabia. She suggests that project-based learning is a great 

way to increase student interest and involvement in acquiring a second language. By 

generating a real world “linguistic environment” (p. 24), she believes that project-

based learning adds a mixture to the curriculum, teaches helpful skills, produces a 

spirit of teamwork, and increases feelings of self-worth. It also helps students become 

more independent and able to pursue their second language acquisition on their own. 

In her article, however, Yamke did not discuss the students’ and other teachers’ 

perspectives on this project. Therefore, my thesis research will involve an exploratory 

practice study investigating the usefulness of a documentary film making project for 

level one female students at Dar Al Hekma College in Saudi Arabia. But before I go 

further, I need to explain what is meant by Exploratory Practice. 

 

Exploratory Practice 

Exploratory Practice (EP) was proposed by Allwright as an educational 

research approach for classroom practitioners in the beginning of the 1990s 

(Allwright, 2005). Allwright (2003) acknowledges that the principles by which 

exploratory practice is conducted have not been so much developed as a theory or 

invented as an entity separate from the classroom as they have been discovered 

through classroom teaching and practice (p. 110).  Through analysis of language 

classroom practice and of the development and progress of teaching, Allwright and 

his associates have discerned a number of principles and practices that characterize 

the ever-evolving language classroom from the static and non-progressive one. 

Allwright (2003) asserts that the guidelines and ideas that are part of 

exploratory practice are a coherent set that can promote practitioner research not only 

prior to teaching but during teaching practice (p. 109).  The ability to conduct 
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exploratory research of any kind even while one is teaching is especially relevant, 

because far too often teachers spend so much time in the “trenches of teaching” that 

they lose sight of the overall plan that they developed in the first place (Allwright, 

2005, p. 360).  Thus, they lose a coherent approach to their teaching.  Exploratory 

practice is meant to aid in the continuing effort to develop and reassess language 

teaching practices to enable the teacher to conduct research indefinitely and 

productively. 

According to Allwright (2003), EP challenges the assumption that the main 

concern of teachers is to find out and adopt better teaching techniques in order to 

become better teachers. Moreover, he argues that teachers “risk burn-out” if they are 

always “bombarded” with new ideas and demands (p. 120). As an alternative, he 

believes that classroom practitioners should do their best to understand their 

classrooms. Although EP by itself is not likely “to produce generalized 

understandings, the production of ‘situated understandings’ …would be directly 

valuable to the immediate participants and would represent a considerable 

achievement in itself” (p. 121).  

Allwright (2009) states Exploratory Practice research is a type of practitioner 

research that is not well-known to most people. In practitioner research, the classroom 

teacher is also the researcher. Allwright explains that such research may encourage 

other teachers and learners (i.e., practitioners) to think that working to comprehend 

their own practice is valuable and enjoyable. He also believes that “it can make 

classroom life more enjoyable and more productive for everyone” (p. vii). 

Exploratory Practice, according to Allwright (2005), “offers an 

epistemologically and ethically motivated framework for conducting practitioner 

research in the field of language education” (p. 361). Chuk (2004) also mentions that 

not much research has been done to investigate how exploratory practice can be 

included in regular classroom life to help students “develop a sense of autonomy in 

language learning” (p. 1). Moreover, he explains that Exploratory Practice was 

originally developed to “empower teachers by bringing a research perspective into 

their classrooms” (p. 1).  

In other words, Exploratory Practice is a way for classroom language teachers 

and learners to get on with their learning and teaching in order to develop their own 

understandings of life in the language classroom. According to Gunn (2005), 
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“Exploratory Practice research…can be enhanced by including the students’ voices in 

the planning and evaluation of lessons and classroom activities” (p. 97).  Gunn (2009) 

also believes that EP encourages educators to become “reflective practitioners and to 

investigate what concerns them about their classrooms” (p. 1). 

Allwright (2005) defines six principles of exploratory practice that have been 

developed in the classroom in order to create an ever-evolving language educational 

practice.  Allwright groups the first two principles together, “put quality of life first” 

and “work primarily to understand language classroom life” (p. 359), because they 

both relate to the EP global mindset regarding the primacy of understanding over 

problem-solving.  Thus, the classroom is perceived as a complex environment in 

which human growth and learning takes place but not always within the 

understanding of its practitioners.  EP teachers seek to understand that environment. 

Three principles, “involve everybody,” “work to bring people together,” and “work 

for mutual development,” focus on the EP ethics of respect, concern, and 

responsibility within the highly social environment of the language classroom.  The 

social aspect of the classroom indicates, too, that understanding is never merely 

factual or individual but is collective and progressive.   The final principle, “make the 

work a continuous enterprise” (p. 360), reflects the commitment of EP teachers to 

maintaining focus on their own personal and collective educational evolution. 

Allwright (2005) mentions six principals of Exploratory Practices. The first 

principle looks at putting the quality of life first; that is, to work in order to 

understand instead of solving a problem. The second principle works mainly at 

understanding life in the language classroom, rather than other parts of language 

learning and teaching. Involving everybody (i.e., students are co-researchers) is the 

third principle. The fourth principle works to bring people to work together because 

practices are essentially social. The fifth principle works for mutual development 

because “understandings are collective as well as individual” (p. 360). The final 

principle aims at making the work a continuous project, reflecting the perception that 

understanding will never be final and so the work will need to be continually 

revisited.  

EP is an essential way for teachers and learners to work together to understand 

aspects of their classroom practice that puzzle them, through the use of normal 

pedagogic procedures as investigative tools. Gunn (2009) mentions that EP stress is 
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on using “pedagogical activities” to produce good data to help educators comprehend 

and explore “what puzzles them about their classrooms” (p. 1).  Gunn (2001) states, 

“The outcome will most probably be an improvement of some kind, but it is not the 

main goal” (p. 141), because the main goal of EP is to understand not solve. Gunn 

(2009) illustrates that the wellbeing of the learners and language educators are at the 

“forefront in Exploratory Practice” (p. 1).  

EP principles lead teachers to continually evolve and reflect on their teaching 

practices and the events that occur in the classroom.  Exploratory practice is 

essentially a lifelong commitment to developing more and more understanding of 

classroom life.  It also represents a paradigm shift from the classroom as an 

environment in need of problem-solving to framing that life in terms of progressive 

understanding.   

 

Documentary Films 

Aufderheide (2007) asserts that a documentary film is not a typical movie. Or 

in other words, he explains that it is not a fun movie; instead, it is a serious movie or a 

movie that tries to teach something. He adds that “documentaries are about real life; 

they are not real life…. They are portraits of real life, using real life as their raw 

material” (p. 2, italics in original).  In addition, according to Hampe (1997), a 

documentary film “starts with the camera. You have to have good…visual evidence 

that sets forth the statement of the documentary in visual terms” (p. 4). Ward (2005) 

believes that “all documentary films are nonfictional, but not all nonfictional films are 

documentaries” (p. 7). He explains that documentary films can sometimes be “real” or 

they can be “made up.” 

According to Aufderheide (2007), one of the goals of documentary films is to 

entertain. He illustrates that documentary films don’t have to be represented 

objectively, and they don’t have to be the full truth. He believes that the filmmaker 

may symbolically refer to reality, but it is expected that a documentary will be “fair 

and honest” (p. 3). Hampe (1997), on the other hand, states, “You have to have an 

idea, a concept that expresses that point of view of the documentary” (p. 4). 

Aufderheide (2007) adds that documentary expressions may well provoke 

academic activity. In addition, he illustrates that multiple productions of documentary 
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films encourage topics that “may stimulate academic work” (p. 135).  This suggests 

that EFL documentary film making may be a way for students to use their English 

language skills, and at the same time express their thoughts and ideas in an innovative 

and fun way.  

  
Potential Benefits of Documentary Film Making on EFL 

Speaking  

Getting students to speak in EFL classes can be very difficult. Richards and 

Renandya (2002) believe that “the ability to speak a second or foreign language well 

is a very complex task” (p. 201). According to Hinkel (2006), “the complexity of 

learning to speak in another language is reflected in the range and type of sub skills 

that are entailed in L2 oral production” (p. 114). Hinkel explains that the difficulty of 

speaking a language with fluency and accuracy  happens because “learners must 

simultaneously attend to content, morphosyntax and lexis, discourse and information 

structuring, and the sound system and prosody, as well as appropriate register and 

pragmalinguistic features” (p. 114). In addition, Shumin (2002) explains that learning 

to speak a second language requires more than just “knowing its grammatical and 

semantic rules” (p. 204). She continues that speaking a foreign language is very 

difficult for learners because “effective oral communication requires the ability to use 

the language appropriately in social interactions” (p. 204).  

Students’ personalities play a large role in determining how quickly and how 

much they will speak. Some students are afraid of speaking because they may be 

conservative or shy, and some are afraid of making mistakes. Harmer (2007) points 

out that the "problem that occurs … often … is the natural reluctance of some 

students to speak and take part" (p. 345). In such situations, Harmer (2007) believes 

the role of the teachers is vital. Moreover, Vo (1994) points out that “ESL learners are 

often shy about speaking, so the teacher has to make some effort to encourage 

students to express their ideas and concepts in a second language” (p. 276). Harmer 

agrees with Vo, noting that “students are often reluctant to speak because they are shy 

and are not predisposed to expressing themselves in front of other people” (p. 345). 

Bailey and Savage (1994) also believe that “ESL learners are often shy about 

speaking because of the inaccuracies in their English” (p. 279).  Harmer also believes 
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that some students worry about speaking badly which makes them afraid of speaking 

in front of their classmates. One way to help students overcome their shyness is 

through rehearsing and planning before speaking.  

Richards and Schmidt (2002) define rehearsal as “a learning strategy that 

involves saying a new word or sentence to oneself in order to memorize it” (p. 453). 

According to Harmer (2007), "planning and rehearsal for speaking…will [help 

students] perform much better [because] they have a chance to think about what they 

are going to say and how to say it" (p. 346).  In addition, Hinkel (2006) believes that 

there is an advantage in the use of tasks in L2 oral instruction. The benefit is that 

rehearsal gives students a chance “to accommodate the competing cognitive demands 

of fluency, accuracy, and linguistic complexity” (p. 115).  Hinkel also gives an 

example of how advance rehearsals and planning of formulation and content on “what 

to say and how to say it, lead to substantial improvements in the amount of spoken 

discourse and in grammatical, lexical, and articulatory accuracy” (p. 115). Moreover, 

Brunner (1996) states that a successful rehearsal depends a lot on the student’s “skills, 

preparation, understanding, [and] organization” (p. 37).  

Language teachers play a very important role to help their students become 

better speakers. Harmer (2007) claims that “getting students to speak in class can 

sometimes be extremely easy” (p. 345). He explains that if students are given a good 

class atmosphere, interact well together, and have an appropriate level of English, 

they “will often participate freely and enthusiastically if we give them a suitable topic 

and task” (p. 345). Students developing documentary films may put the class in a 

unconventional, but motivating, communicating environment.  

Furthermore, in a study done by Carney and Foss (2008), they explain that 

using video production in ESL/EFL classes “can enhance English language learning, 

including fluency, pronunciation and speaking skills” (p. 14). Documentary film 

making may help students overcome their speaking problems because in such an 

activity students must plan and rehearse before speaking. In addition, the advantage 

videotaping gives students is the opportunity to repeat as much as they want until they 

get it right. 
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Interviewing 

Richards and Schmidt (2002) explain that an interview is a dialogue between 

an investigator and an individual in order to collect information. According to Nichols 

(2001), filmmakers sometimes want to show a broader perspective which can be done 

through interviews.  He adds that interviews bring different explanations to the story.  

Hampe (1997) states that an “interview is a relatively spontaneous…dialogue” 

(p. 264).  Moreover, he points out that the interviewer is the one “who is in control of 

the form dialogue and who suggests topics, asks questions, and prompts responses” 

(p. 264). He also believes that in documentaries, interviews may define the point of 

view of the film. Hampe advocates that in order to have a successful interview the 

interviewer must prepare. He explains that the interviewer must “do his homework” 

(p. 265) and find out what needs to be known on the topic of the documentary film.  

When EFL students make their own documentary films, they must interview 

people. Through interviewing, they practice using their speaking skills with people 

who are not in their class. Documentary film making, therefore, may be a good way to 

motivate students to communicate in English outside their classroom.  

 

Researching   

Before developing their documentary films, students must investigate and find 

information on their assigned topic. This is usually done through researching. 

According to Yamke (2008), when researching “students require a lot of guidance 

from the teacher. As they research material for their documentaries, they will need 

encouragement to get quotes and, if possible, taped interviews to add value to the 

information they provide to their audience” (p. 23). Students may look for information 

from books, articles, newspapers, the internet, and other sources. If students enjoy and 

see the practical value in the process of researching the topic for their documentary 

film projects, they may be motivated to become more independent learners.   

According to Steel (2000), research is “a detailed and careful study of 

something to find out more information about” (p. 558). Perrin (1987) explains that 

"research is a learning skill, a way for people to gather information to reach a 

conclusion, it has value for all students" (p. 50). Moreover, Perrin believes that 

"research is not only a senior-year activity. So often we ignore the possibilities of 

students at all levels learning through research and instead save it for a final course—
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where it becomes Research with a capital R, one of the major threats to senior grade-

point averages." 

Oak and Tyson (1999) mention that “research writing is a useful ‘real-world’ 

skill” for EFL students (p. 12). In addition, they illustrate that most of the time a 

research project involves a great investment in time. Oak and Tyson explain that 

“writing a research paper requires students to get involved with English texts outside 

of the classroom, which may have long-lasting positive benefits” (p. 12). They also 

add that many students show surprise when they find out that there are “many 

interesting and useful materials written in English available in libraries and on the 

Internet that they can access and understand easily on their own” (p.12). 

 

Independent Learning 

Independent learning is an especially good way to promote second language 

acquisition in EFL classes. Moore (1973) defines independent learning as "an 

educational system in which the learner is autonomous, and separated from his 

teacher by space and time" (p. 663). Belton and Scott (1998) explain that 

“independent learning (IL) is used…to emphasize independence in the processes of 

learning or attainment of knowledge; students taking responsibility for their own 

learning” (p. 899). They add that the “dependence of the student on the teacher is 

replaced by inter-dependence; helping each other.  The student is encouraged to 

become more self-reliant; more their own teacher, with both the capability and 

motivation to learn when no teacher is present” (p. 899).  

Knight, Helsby, and Saunders (1998) advocate that “independent learning by 

students may require new skills in teachers, particularly those more used to traditional 

pedagogies” (p. 59). They explain that “independent learning can be framed to a 

greater or lesser degree by tutors or by course specification, and can occupy a greater 

or lesser part of a programme” (p. 60). According to them, students need to be guided 

in order to become independent students or even to work in groups successfully. 

Moreover, they add that “it is important to recognise that learning to be independent 

should not be left to chance, the result of tutor withdrawal: it needs to be 

systematically promoted through a structured programme” (p. 64).  

According to Ural (2007), most adult learners want to be independent, 

autonomous, and self-directed while learning. He explains becoming an independent 
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learner involves an ongoing effort. Yamke (2008) states that, in the process of 

producing documentary films, she encourages her students to discover certain “things 

on their own because an essential element in promoting students’ academic achieve-

ment is helping them become autonomous, self-regulated learners” (p. 23). 

As for the teacher's role in documentary film making, however, it is more of a 

supervising role. Belton and Scott (1998) state that the teacher can be “more or less a 

learning manager and a resource person; a co-learner whose experience in acquiring 

appropriate knowledge is more important than their knowledge acquired” (p. 899). In 

documentary film making, students may be required to develop independent learning 

skills, since each student is responsible for her particular role. In other words, after the 

students distribute their tasks amongst the group members, each individual student 

will need to look for the information or develop her part on her own. 

 

Other Possible Advantages 

Motivation 

In order to promote independent learning students must be motivated. 

According to Williams and Burden (1997), “if asked to identify the most powerful 

influences on learning, motivation would probably be high on most teachers’ list” (p. 

111). From a psychological point of view, Edwards (1999) states that “motivation is a 

word we use to describe and account for how we do things” (p. 1). Moreover, he 

explains that the “feelings of doing something with energy are basic to what we call 

motivation” (p. 17). By “feelings,” he means the “potential of being full of excitement 

and energy to do something or of being able to carry out what needs to be done” (p. 

17). Edwards states that it is not easy to devise a definition of motivation. Therefore, 

he proposes that “motivation is the collection of accounts of choices, intensities, and 

feelings of acts” (p. 19).   

Ellis (1994) explains that motivation is “the effort learners put into learning an 

L2 as a result of their desire or need to learn it” (p. 141).  Ellis’s definition of 

motivation is similar to Saville-Troike’s (2006) definition. Saville-Troike believes 

that motivation is the “need and desire to learn” (p. 192). She also refers to motivation 

as a construct which includes components such as a significant goal, the desire to 
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attain the goal, the perception that learning the L2 is relevant to fulfilling the goal, and 

the value of potential outcomes or rewards.  

According to Norris-Holt (2001), motivation is "the learner's orientation with 

regard to the goal of learning a second language" (para. 1). Moreover, as I mentioned 

above, motivation plays a vital role in second language learning. Harmer (2007) 

believes that “it is accepted for most fields of learning that motivation is essential to 

success” (p. 98). In addition, Ellis (1994) states that “there is a widespread recognition 

that motivation is of great importance for successful L2 acquisition” (p. 36). 

The element of curiosity may be a way to get students motivated and 

interested in doing the film. It could also be motivating because it might help students 

reach their goal of learning English. As motivation in general is one of the variables 

that determine the degree of success in second language learning, it is important to 

make a clear distinction between two different types: intrinsic and extrinsic 

motivation. Harmer (2007) refers to them as motivation which comes from "inside" 

and from "outside," respectively.   

Ellis (1997) states that intrinsic motivation is defined as "the degree of effort a 

learner makes to learn an L2 as a result of the interest generated by a particular 

learning activity" (p. 75). He believes that "motivation involves the arousal and 

maintenance of curiosity and can ebb and flow as a result of such factors as learners' 

particular interests and the extent to which they feel personally involved in learning 

activities" (p. 76). Harmer (2007) also points out that "[teachers] should not 

underestimate a student's natural curiosity" (p. 99). When students start working on a 

project, they become eager to discover what it is like. Harmer thinks that this initial 

motivation is "precious," and without it, getting students involved and building 

rapport will be more difficult. 

Deci and Ryan (2000) state that intrinsic motivation is viewed as innate and 

universal and arises out of three basic psychological needs: self-autonomy, 

competence, and relatedness. Self-autonomy measures the degree to which learners 

succeed in initiating their own activities and not being controlled by others. The need 

for competence requires the ability of using the language appropriately and avoiding 

negative feedback. That is, the more competent learners perceive themselves to be, 

the greater will be the intrinsic motivation to pursue a given task. Finally, the need for 
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relatedness relates to the feeling of belonging and seeing oneself loved and respected 

by others.  

Ellis (1997) believes that giving students the opportunity to communicate is 

one of the ways of developing intrinsic interest in learning L2. He points out that "it is 

the need to get meanings across and the pleasure experience when this is achieved that 

provides the motivation to learn an L2" (p. 516). Harmer (2007) believes that "when 

students have agency, they get to make some of the decisions about what is going on, 

and as a consequence, they take some responsibility for their learning" (p. 103). This 

does not mean that students should have complete control and responsibility over the 

learning process in the classroom. However, according to Harmer, "the more we 

empower them and give them the agency, the more likely they are to stay motivated 

over a long period" (p. 103).   

Harmer (2007) defines extrinsic motivation as "the result of any number of 

outside factors" (p. 98) such as the need to pass an exam or the hope to receive a 

financial reward. Brown (2007) points out that extrinsic motivation is "fueled by the 

anticipation of a reward from outside and beyond the self" (p. 172). In other words, a 

person becomes extrinsically motivated if s/he receives rewards such as money, 

prizes, positive feedback, etc. Brown also argues that avoiding punishment is another 

indication of extrinsic motivation, since those who try to avoid it consider punishment 

as a challenge that can build their sense of competence and self-determination.  

Deci and Ryan (2000) refer to extrinsic motivation as "a construct that pertains 

whenever an activity is done in order to attain some separable outcome" (p. 60). 

Extrinsic motivation thus contrasts with intrinsic motivation, which refers to doing an 

activity simply for the enjoyment of the activity itself, rather than its instrumental 

value. They divide extrinsic motivation into four different categories: external 

regulation, introjection, identification, and integration. External regulation includes 

behaviors that are performed to satisfy an external demand or obtain an imposed 

reward contingency. Introjected regulation describes a type of internal regulation that 

is still controlling because people do the activity under pressure to avoid punishment. 

Identification is a more self-determined form of extrinsic motivation where a person 

identifies a personal side of a behavior and accepts its regulation as his or her own. 

Integrated regulation occurs when identified regulations have been fully assimilated to 

the self.     
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A group documentary film making project may encourage both intrinsic and 

extrinsic motivation in students—intrinsic because the project is new to them, and 

extrinsic because they are working in a group. Documentary film making can help 

fulfill students’ needs of independence, competence, and relatedness because such 

needs are developed as they go through their project. Communication among group 

members is a key element in making a successful documentary film. In addition, there 

is some evidence that video production in EFL/ESL classrooms may be a motivating 

activity because learners can carry out and see themselves using the language. 

Therefore, the documentary film project may play a vital role in increasing students’ 

motivation to learn English. 

 

Group Work 

Slavin (1987) points out that "[helpful] learning refers to a set of instructional 

methods in which students are encouraged or required to work together on academic 

tasks…. Students sit together to discuss or help one another with classroom tasks" (p. 

31). Blumenfeld, Marx, Soloway, and Krajcik (1996) also discuss the importance of 

group work. They say that peer learning has been recommended by many as an 

educational improvement that can change students' learning experiences. They also 

believe that when small groups work together it improves their attitudes toward 

school, promotes success, develops thinking skills, and encourages "interpersonal and 

intergroup relations" (p. 37).   

Yamke (2008) believes that assigning groups can be difficult. Bossert (1988-

1989) points out that "successful groups promote: (a) student exchanges that enhance 

reasoning and higher order thinking; (b) cognitive processing such as rehearsing, 

organizing, and integrating information; (c) perspective taking and accommodation to 

others' ideas; and (d) acceptance and encouragement among those involved with work 

" (p. 225). In addition to the above, Kraus (1959) adds that "it is true that group work 

requires careful, detailed planning, but such teaching, successfully executed, is so 

productive that pupil achievement, the relaxed classroom atmosphere, and the absence 

of discipline problems more than compensate for the time required" (p. 404). 

According to Oak and Tyson (1999), when working on a large project, letting 

students “work collaboratively” in groups has many advantages. They add that 

students are likely to feel more relaxed if they know that they will have the support of 



17 
 

their classmates. In addition to this, Oak and Tyson point out that group work “also 

provides a greater possibility that individual members will bring more of the technical 

skills necessary for completing the project (e.g., computer and Internet skills, the 

interpersonal skills involved in interviewing strangers)” (p. 13).  

In documentary film making students must work in groups. By choosing their 

own groups, students will feel comfortable and relaxed because they are working with 

known faces. In addition, in order to keep the group focused they must elect a team 

captain or leader by vote. The captain is the person who organizes the meetings, 

distributes the work, and makes the final decisions if the group members don’t agree. 

Goldman and Fraas (1967) state that “the effectiveness of a group would presumably 

be influenced by the extent to which the leader is accepted and can thereby carry out 

his leadership functions” (p. 82). Moreover, while making their film, students learn a 

lot from their group members. For example, from their groups students can learn 

computer skills, pronunciation, and speaking correctly.    

 

Use of Technology 

Jasim (2008) reminds us that “technology has served us greatly in the field of 

education and learning, for both teachers and students” (p. 47). Jasim believes that the 

word “technology” has many meanings to it, such as the computer and the internet. 

She adds that when incorporating technology in the classroom, the most important 

aspects that should be considered are the students, the teacher, and the equipment. 

Simkins, Cole, Tavalin, and Means (2002) define project based multimedia learning 

as a method of teaching in which students acquire new knowledge and skills in the 

course of designing, planning, and producing multimedia products.  They further 

provide some key dimensions for a successful project based multimedia learning unit: 

real-world connection, extended time frame, student decision making, collaboration, 

and multimedia.  

Most students nowadays know how to use everyday technology such as video 

cameras, computers, etc. Emde, Schneider, and Kötter (2001) found that in language 

educational programs "students spend at least 10% of their time using technology to 

help in their learning" (p. 210). They also believe that "the introduction of technology 

challenges teachers to develop new pedagogical approaches as much as it promises 

deeper student language learning" (p. 212).  
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Aufderheide (2007) explains that documentary films have progressed because 

of technology. He mentions that the arrival of color, sound, and 16 mm all changed 

the way that filmmakers tell stories and capture reality. In addition, he points out that 

the arrival of video significantly changed who could capture reality and how it 

increased the range of people telling stories. Moreover, Fayed (2008) believes that 

“DV [digital video] production projects as a PBL [project based learning] approach 

still seems a new but emerging trend” (p. 160). According to Fayed, “using DV 

production is a positive learning tool that supports PBL” (p. 156). He explains that 

DV production helps in the retention of content and learning. In addition, he mentions 

that for second language learners, DV production can support the different language 

skills of speaking, listening, and other language skills, e.g., presentation skills. 

Moreover, it helps students shift from being just a receiver of information to 

becoming producers of ideas and knowledge.    

Carney and Foss (2008) state that nowadays film making projects are 

affordable due to the advance in digital video and editing software. They mention that 

powerful cameras are cost efficient and user-friendly. Moreover, Carney and Foss 

state that “video editing software is included free in the current Microsoft and Apple 

Macintosh operating system” (p. 15). Students making their own documentary films is 

doable nowadays due to the availability and advantages of technology. Therefore, 

teaching students to develop documentary films may be a new approach that might 

encourage more language learning skills.  
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CHAPTER 3 

METHODOLOGY 

 

Design of the Study 

The literature review provides some suggestion that documentary film making 

could possibly help EFL students develop learning and language learning skills. 

However, there is no research that investigates the kind of skills students’ develop, or 

the students’ attitudes towards such a project. Therefore, this exploratory practice 

study looked at the usefulness of a documentary film making project for level one 

female students at Dar Al Hekma College in Saudi Arabia to investigate in what 

ways, if any, these students thought a documentary film making project was useful.  

Triangulation of three sources of data was used to answer the research 

question: questionnaires, interviews, and classroom observation. First of all, there 

were three questionnaires: a pre-documentary film student questionnaire (see 

Appendix A), a post-documentary film student questionnaire (see Appendix C), and a 

teachers’ questionnaire (see Appendix E). Second, ongoing informal interviews were 

conducted with the groups, with the team captains, and with individual students 

depending on the aim of the interview (see Appendix C). I also conducted informal 

interviews with teachers (see Appendix F). Third, and finally, I kept a journal in 

which I wrote notes about students’ behavior and development throughout the process 

of the documentary film project. 

 

The Participants 

The study involved 18 students and four teachers from Dar Al Hekma College 

in Jeddah, Saudi Arabia. The students were all females who had recently graduated 

from high school, and their native language was Arabic. The average age of high 

school graduation for females in Saudi Arabia is 17 or 18. The students’ TOEFL 

scores were between 357 and 399. Therefore, they were placed in the College 

Preparation Program to help them enhance their English skills. Some of the students 

in this study graduated from government schools, and some graduated from private 

schools. Government schools account for many of the graduates where the levels and 

standards of teaching English are severely inadequate. A majority of the government 

schools’ curriculums do not include English at the elementary level. English classes in 
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government schools begin from grade six. Private schools, on the other hand, offer 

students reading, grammar, and writing classes in English. However, because these 

English classes do not affect the students’ final grade many of the students don’t take 

English lessons seriously. In other words, if a student fails in English, he/she will still 

move to the next grade because the English offered by most private schools is not part 

of the government curriculum. Moreover, in both government and private schools 

students are usually spoon fed information rather than being allowed to figure things 

out by themselves, and the education system relies heavily on memorization. 

Therefore, making a documentary film in English was challenging for these students.  

 

Description of the Documentary Film Making Project 

In order to introduce the idea of developing their own documentary films to 

level one students in the CPP, I had to be around them as much as possible. The best 

way to achieve that was to co-teach as a volunteer. Therefore, I co-taught and 

observed with the Listening & Speaking teacher from December 28, 2008, until 

January 20, 2009. The textbook used was Tapestry Listening & Speaking 1 (Middle 

East Edition) (Christie, Benz, & Dworak, 2005). I taught “Chapter 5: To Your 

Health” from the textbook. I met with the students twice on the same day, from 9:00 

to 10:00 am, and again from 2:00 to 3:30 pm, on Sundays and Tuesdays. The project 

took four weeks to complete, and it went through six stages.  

Stage one began on the first morning. I introduced the chapter and talked with 

the students about health issues. Then, before I introduced the new vocabulary words 

in the chapter, I asked them if they knew the meaning of a documentary film. I asked 

the students to try to predict what it meant, and after that I explained the meaning to 

them. Then I gave them the pre-documentary film student questionnaire. I read each 

statement for them to make sure that they understood the meaning (see Appendix A). 

As I read the statements, the students individually checked their answers.  Following 

that, I explained the new vocabulary words using a PowerPoint presentation. In the 

afternoon class on the first day, I started by showing the students a documentary film 

to give them a clear idea of what it was. Afterward, I distributed the assignment sheet 

and read it to the students and explained all the four topics. The students were asked 

to choose one of the four for their project (see Appendix B). The topics were all issues 
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related to health. Then I explained to them what they had to do and answered any 

questions they had.  

The second step in stage one was grouping the students. Before I grouped 

them I told students that in each group one of the members must have computer skills 

and a video camera. I left the class for two minutes, and within this time I told the 

students to sit next to the students they wanted to work with. After the students 

formed their groups, I asked them to choose their team captains. Then the students 

chose a topic and started planning their project, which was the third step in this stage. 

In the final step of stage one I gave them homework. I asked them as individuals to 

research information on the topic they chose and bring the information they gathered 

to the next class. In the next morning class, I started by doing some of the activities in 

the textbook. In the afternoon class on that day, students worked with their group 

members to look at the information they gathered and start distributing their roles. 

They handed in a first draft of their outline at the end of this class. Their homework 

for this day was to find more information on their topic. During the last class in this 

stage, students did some more of the activities in the textbook and worked on their 

projects as well.   

In stage two, I taught students what they needed to know about filming before 

they started. I taught the students how to work with Windows Movie Maker. Then I 

showed them three documentary films for discussion. I asked them to point out the 

good and bad things in the films that they watched and suggested ideas about what 

they should avoid in their own films. Stage three was the actual filming stage, and 

students did most of the work on their own. During the third week, students booked 

appointments with me to describe what they were doing (see Appendix C). In stage 

four, students brought their laptops to class and started editing their work. I was with 

them in class to assist them if they needed any technical help. By the end of this stage 

students had their documentary film ready. Some of them needed more time to edit, so 

they did the final touches at home.  

During stage five, which occurred at the end of the fourth week, students 

showed their films to the class. I encouraged them to invite their friends and other 

teachers to watch their films. Five CPP teachers came to watch the students’ films, 

and there were ten guest students from different levels in the program. All the people 

who were viewing the film were asked to vote for the best film. Finally, in stage six, 
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students gave a very informal two to three minute group presentation on their 

experience as a whole. They answered questions such as what they liked and what 

they didn’t like about the project, and the challenges they faced. After they gave their 

presentations, I asked students to respond to the post-documentary film student 

questionnaire (see Appendix D).  

 

Research Instruments 

To answer my research question, I used both quantitative and qualitative 

research methods involving 18 students and four EFL teachers. I collected data using 

questionnaires, interviews, and observation. 

 

Students’ Questionnaires 

The basic tools for collecting data from students were the questionnaires. I 

designed two questionnaires, one used before introducing the project and one used 

after completing the project. In the pre-documentary film questionnaire I included 

closed-ended statements (see Appendix A). I did not include open-ended questions 

because the questionnaire focused on students’ understanding of what documentary 

films are, if they thought that making a documentary film could help them develop 

their language skills, and if they thought it would be interesting for them to produce a 

documentary film.  I created 10 statements with a scale of four responses, which were 

"strongly agree," "agree," "disagree," and "strongly disagree." From the beginning I 

decided not to include the neutral column because it might not present accurate 

responses to the statements, since I felt that most of the students might tend to tick 

"neutral," because level one students tend to not think about the statements to finish 

quickly. On the contrary, the four response scale could help me get more accurate 

answers from the students because they would have to think more carefully before 

choosing their response.  

As for the post-documentary film questionnaire, I included both closed-ended 

and open-ended questions (see Appendix D). I gave it to the students after they 

finished the project and presented their films. I wanted to know things such as how 

they felt about the whole experience, and if they felt film making helped them 

improve their English skills in general. In the first section I created 38 statements with 

a scale of four responses, which were "strongly agree," "agree," "disagree," and 
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"strongly disagree." Again I did not include the neutral column on the scale for the 

same reasons I stated above. The statements were categorized into six parts: Language 

Learning Skills, Technical Skills, Group Work, The Project, Topic, and The Teacher. 

The second section of my questionnaire included four open-ended questions. The 

open-ended questions were designed to allow students to state their opinion in ways 

not pre-selected by me.     

 

Students’ Interviews 

I conducted interviews with each group of students. There was a semi-

structured pre- and post-interview with each group, in addition to informal interviews 

during the production (see Appendix C). I recorded all of the students’ interviews. In 

addition, I also recorded all the students as they worked in their groups during class 

time. This way I was able to collect samples of the students’ reactions and ideas as 

they were working in their groups. The interviews were held in my office because I 

wanted to give the students a relaxed and stress-free environment. Additionally, 

students were encouraged to speak in either English or Arabic, which helped me get 

valid and honest answers from them.  

During the interviews, I asked a question and gave the students time to speak 

freely, in English or Arabic. Meanwhile, I noted some of their reactions, body 

language, and facial expressions that would help to support the analysis of the 

findings. Then I typed some of the interesting students’ responses to the questions and 

organized them separately. I recorded these quotations exactly as uttered within the 

data analysis. But I couldn’t identify the exact students because they were interviewed 

in groups and I could not remember their voice.  

 

Observations  

I observed and wrote field notes as the students worked on their projects in 

class. The observations revealed many insights that were not apparent in the 

questionnaires and interviews. I jotted down some of their words, expressions, and 

sentences that would help to support the analysis of the findings. I also noted the 

students’ body language, reactions, and facial excretions.   
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Teachers’ Questionnaire  

For the teachers’ questionnaires I decided to include two parts, closed-ended 

statements and open-ended questions (see Appendix E). The questionnaire addressed 

relevant issues about documentary film making and teachers' attitudes toward it. I 

developed 12 statements that had a scale of five responses, which were "strongly 

agree," "agree," "neutral," "disagree," and "strongly disagree." With the teachers 

questionnaire I decided to keep the neutral column because it was a different situation. 

The teachers’ questionnaire was short, so they were not burdened to complete it and 

they were able to finish quickly. The teachers’ questionnaire also had seven open-

ended questions. The open-ended questions gave teachers a chance to write what they 

wanted regarding documentary film making.   
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CHAPTER 4 

DATA ANALYSIS AND FINDINGS 

 

The information gathered from the quantitative tools, the questionnaires, and 

the qualitative tools, the interviews, observations, and open-ended questions, were all 

analyzed and classified. To analyze the results, I decided to divide them into four 

categories. First, I will discuss the results of the students’ pre-documentary film 

questionnaires. Second, I will discuss the students’ post-documentary film 

questionnaire and the students’ open-ended questions. Third, I will discuss the student 

interviews with my observations and the notes that I gathered. Fourth, I will discuss 

the results of the teachers’ questionnaire. 

 

Analysis of the Questionnaires 

Pre-Documentary Film Questionnaire 

The pre-documentary film questionnaire was intended to elicit information 

about the students’ understanding of what a documentary film is as well as to know 

students’ attitudes towards such a project (see Appendix F for all the results). Three of 

the students (17%) strongly agreed and 13 (72%) agreed that they knew what a 

documentary film is, while only two students (11%) disagreed. Four (22%) of the 

students strongly agreed and 12 (67%) of them agreed that they could learn English 

by making documentary films. On the other hand, two (11%) disagreed (see Figure 1). 

In addition to this, when students were asked if they thought they would enjoy making 

documentary films, six (33%) of them strongly agreed and ten (56%) of them agreed, 

while only four (22%) of them disagreed.  

 



22%

67%

11%

0%

I think I could learn English by making a documentary 
film (N=18).

Strongly Agree 4
Agree 12
Disagree 2
Strongly Disagree 0

 
Figure 1. Students’ Responses to Statement 2 on the Pre-documentary Questionnaire 

 

Moreover, eight (44%) of the students strongly agreed and half (50%) of them 

agreed that documentary film making would help them improve their spoken English 

skills, while only one student disagreed. All of the students (100%) either strongly 

agreed or agreed that they would develop a lot of skills by making documentary films 

(see Figure 2). When students were ask if such a project should be graded, five (28%) 

of the students strongly agreed and seven (39%) agreed, while four (22%) students 

disagreed and two (11%) strongly disagreed. 

 

39%

61%

I would learn a lot of new skills if I made a documentary 
film. (N=18)

Strongly Agree 7
Agree 11
Disagree 0
SD 0

 
Figure 2. Students’ Responses to Statement 8 on the Pre-documentary Questionnaire 
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Post-Documentary Film Questionnaire 

Results of the post-documentary film questionnaire combined with the 

comments from the open-ended questions suggest that students thought the project 

overall was useful. The closed-ended statements in the questionnaire were divided 

into six categories, and I will discuss each these sections separately here.   

 

Language Learning Skills 

 The 18 students were asked if documentary film making was able to help them 

improve their English skills in general. Ten (56%) strongly agreed and eight (44%) 

agreed. In the open-ended question, 14 (78%) of the students said “yes” the project 

improved their English learning skills. For example, Student #1 explained, “It helped 

alote to learn english more.” Student #5 wrote, “The project was a good experience. I 

learned how to speak english more than Arabic all the time.” Nearly all of the students 

(94%) either strongly agreed or agreed that they were able to improve their research 

skills while making a documentary film, while only one student disagreed. (In 

reporting the open-ended question results, when students responded in English I wrote 

the quotes word-for-word as they were written by the students, including grammatical 

and spelling errors, so that I did not misinterpret what the students’ meaning. As for 

the responses that were written in Arabic, I tried to translate them as literally as 

possible according to what the students intended.) 

 Almost all of the students (94%) either strongly agreed or agreed that 

documentary film making improved their research skills, while only one disagreed. 

For instance, one Student #1 said, “It helped. When I was searching to get 

information.” Student #15, however, disagreed: “I didn’t enjoy researching the topic 

because I didn’t want to choose it” (translated from Arabic). 

 In addition, more than half (67%) of the students strongly agreed and four 

(22%) agreed that documentary film making helped them improve in speaking, while 

only two (11%) disagreed (see Figure 3). Student #2 said, “I learn how to be 

confortable when I speak in English language and how to interview the others in 

English.” Student #5 mentioned, “I didn’t know how to speak and how to use a 

specific words, the project made me learn.” 

  



67%

22%

11%

Documentary film making improved my speaking skills 
(N=18).

Strongly Agree 12
Agree 4
Disagree 2
Strongly Disagree 0

 
 
Figure 3. Students’ Responses to Statement 3 on the Post-documentary Questionnaire 

 
 

Nearly all of the students (94%) either strongly agreed or agreed that 

documentary film making improved their interviewing skills, while only one (6%) 

disagreed (see Figure 4). Student #11 wrote, “i interview with people with a self 

confedence.” Moreover, Student #18 explained, “When I was an interviewer I was 

very careful with grammar and I didn’t want to make a mistake, and thank God it was 

easy for me” (translated from Arabic).  

 

 

44%

50%

6%

Documentary film making improved my interviewing 
skills (N=18).

Strongly Agree 8
Agree 9
Disgaree 1
Strongly disagree 0

 
 

Figure 4. Students’ Responses to Statement 5 on the Post-documentary Questionnaire 
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Moreover, 10 (56%) of the students strongly agreed and seven (39%) agreed 

that documentary film making helped them communicate with people outside their 

classroom, and only one (6%) disagreed. For example, in response to the first open 

ended question on if the project improve their English learning skills in any way, 

Student #11 illustrated, “I learning how can I speak with people.” And, nearly all of 

the students (94%) either strongly agreed or agreed that documentary film making 

taught them how to organize their ideas.   

 

Technical Skills 

 Half of the students (50%) strongly agreed and seven (39%) agreed that the 

documentary film making project helped them improve in their computer skills, while 

only two (11%) of the students disagreed (see Figure 5). Student #3, for example, 

said, “I like to work on computer and with group.” All the students (100%) either 

strongly agreed or agreed that documentary film making made them learn how to use 

Windows Movie Maker. In response to the open-ended question on if the project 

improve their learning skills in general, Student #14 mentioned, “yes a lot we have 

experience in movie maker.” In addition, six (33%) of the students strongly agreed 

and more than half (56%) agreed that making the documentary film improved their 

Internet searching skills, while only one (6%) of the students disagreed. Student #3 

explained, that the project improved her “in shering (searching) in the net.”     

50%
39%

11%

Documentary film making improved my computer skills 
(N=18).

Strongly Agree 9
Agree 7
Disgaree 2
Strongly disagree 0

 

Figure 5. Students’ Responses to Statement 9 on the Post-documentary Questionnaire 
 

29 
 



Group Work 

 All of the students indicated on the questionnaire that they enjoyed working 

with a group (see Figure 6). Student #1 wrote, “I enjoy to do it with my friends and 

we really have alote of fun when we took the movie.” Other comments included the 

following: 

 I did it with my groub and it is very fun (Student #6). 

 I do it with my friends (Student #10 and Student #13). 

 My friends are with me (Student #11). 

 All friends helps me (Student #12) 

61%

39%

I enjoyed working in a group (N=18).

Strongly Agree 11
Agree 7
Disgaree 0
Strongly disagree 0

 

Figure 6. Students’ Responses to Statement 14 on the Post-documentary Questionnaire 

 

 In addition, half of the students (50%) strongly agreed and four (22%) agreed 

that working in a group made them feel less pressured, while only five students (28%) 

disagreed (see Figure 7). All of the students (100%) strongly agreed or agreed that 

working with their group kept them motivated to finish the project. According to the 

questionnaire results, nearly all of the students (94%) either strongly agreed or agreed 

that working with a group helped them improve in their English learning skills, while 

only one (6%) disagreed. 
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50%

22%

28%

Working with a group made me feel less pressure(N=18).

Strongly Agree 9
Agree 4 
Disgaree 5
Strongly disagree 0

 

Figure 7. Students’ Responses to Statements 17 on Post-documentary Questionnaire 

 

The Project 

 Nearly all the students (94%) strongly agreed or agreed that they enjoyed 

making the film, while only one student (6%) disagreed. The results of the open ended 

questions indicated that all the students enjoyed making a documentary film. For 

example, Student #7 stated, “I enjoy because It was my first time to do it it was like a 

experience for me.” In addition, Student #9 wrote, “yeeees very much relly,” and 

Student #14 wrote, “For sure it was something new for us and we enjoyed it” 

(translated from Arabic). On the other hand, three students said they did not enjoy 

working on the project. Student #2 wrote, “we want more time for it,” and Student #5 

stated that she enjoyed working on the project “but not too much, because [I] didn’t 

like to work more than two or three days in the same subject.” Another student (#16) 

said, “Yes I enjoyed it but the topics we had to choose from were not interesting, and 

I asked not to put grades on this because it is our first time” (translated from Arabic).  

 The students were split exactly in half when they were asked if making a 

documentary film was easy (see Figure 8). Half of the students strongly agreed (22%) 

or agreed (28%). The other half disagreed (33%) or strongly disagreed (17%). All of 

the students either strongly agreed (13%) or agreed (28%) that the documentary film 

project motivated them to speak English. Student #8 wrote, “It’s very nice and very 

good because speaking is not easy” (translated from Arabic). Another student stated, 
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“It helped me to be fluent in the language and confident in speaking, and it removed 

the idea of being shy when speaking” (Student #16, translated from Arabic). 

22%

28%33%

17%

Making the documentary film was easy (N=18).

Strongly Agree 4
Agree 5
Disgaree 6
Strongly disagree 3

 

Figure 8. Students’ Responses to Statements 23 on Post-documentary Questionnaire 

  

 Five (28%) of the students strongly agreed and five (28%) agreed that the 

project was a waste of time. On the other hand, two (11%) disagreed and six (33%) 

strongly disagreed (see Figure 9). However, only four (22%) of the students either 

strongly agreed or agreed that they didn’t learn anything from the project, while more 

than half (78%) of the students either disagreed or strongly disagreed. One student 

mentioned, “I learned more skills from it” (Student #2).  Student #9 wrote, “I am very 

happy I improve my self relly.”  

 I think it would be interesting to point out why I think there was a conflicting 

result between the two statements above. Most probably, I believe students who 

strongly agreed and agreed that the project was a waste of time might have 

misunderstood the statement for “does it need more time”. As I went over their 

questionnaires nine out of ten students gave positive comments in the open-ended 

questions and one student didn’t write anything.  For example, Student #3 strongly 

agreed that the project was a waste of time, yet when she was asked what would she 

add to improve the project she wrote, “oll thing I liked.” Student #9 said that she is 

very happy with this project because she “improve [herself] relly.” Student #12 and 

Student #13 mentioned that the project helped them to speak English. Other students 

who agreed also wrote positive comments. Student # 6 wrote things such as, the 
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project “is very fun,” and “intervio is very learn english for ours.” Student # 15 

mentioned that the project has a lot of advantages such as “cooperation, working with 

a group, and researching” (translated from Arabic), and disadvantage was that “it 

needs a lot of time” (translated from Arabic).  

 

28%

28%11%

33%

The documentary film project was a waste of time 
(N=18). 

Strongly Agree 5
Agree 5
Disgaree 2
Strongly disagree 6

 

Figure 9. Students’ Responses to Statements 28 on Post-documentary Questionnaire 

 

Topic 

 Seven (39%) of the students strongly agreed and eight (44%) agreed that the 

topics they had for their project were interesting, while only three (17%) disagreed.  

In addition, nearly all the students (94%) strongly agreed or agreed that topics for the 

documentary film should be chosen by them. Only one student disagreed.  

 

The Teacher 

 Nearly all the students (94%) either strongly agreed or agreed that the teacher 

gave them clear instructions, while only one student disagreed. Fourteen (78%) of the 

students strongly agreed and four (22%) agreed that the teacher kept them motivated. 

All the students strongly agreed and agreed that the teacher kept them focused on their 

topic. For example, Student #3 wrote, “I love work with mrs maryam I hope to work 

with her again ☺.”  
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Interview and Observation Results 

The observations and interviews took place in the level one classroom and in 

my office, respectively, at Dar Al Hekma College. I spent approximately twenty hours 

in the classroom, co-teaching and observing the classroom climate, the students’ 

attitudes, and student motivation. I also conducted some informal interviews that 

lasted between fifteen to sixty minutes each, with all the four groups. In addition, I 

had two classes on the same day. Therefore, I decided to keep the morning class for 

teaching the chapter from the book, but as for the afternoon class, I decided to keep it 

for the students to work on their documentary films.  

My first class was on Sunday, December 28, 2008. In this class the listening 

and speaking teacher, Ms. Sarah (a pseudonym), introduced me to the students and 

told them we would be teaching the class together. Because I wasn’t their listening 

and speaking teacher, I thought it was important for me to develop a relationship with 

the students to make them feel comfortable when I was around them. I was able to do 

this by teaching the students as their teacher observed. Out of the 16 classes we had I 

taught 10 classes. This made it easier for me to move among the students and build a 

relationship with them. I was able to have a relaxed classroom climate; the students 

were free to access all the different facilities available in the room (i.e., computers, the 

internet, individual tables, etc.), and this allowed them to work well with their group 

members.  

When I introduced the idea of making a documentary film (after I gave them 

the pre-documentary film questionnaire), I mainly tried to focus on how the students 

reacted towards the idea. I started by showing them a seven-minute documentary film 

that was done by level 3 students in 2006. I watched the students’ faces as they were 

watching. They all seemed interested, they were not talking to each other, and they 

were all focused and looking at the big screen. Before the documentary film ended I 

had a feeling that a few of the students were not comfortable, and they looked 

worried. When I stopped the documentary film I explained to the students that this 

was done by a higher level and the topic was not easy. I asked the students if they 

were interested in making a documentary film, and I heard most of the students say 

“yes.” I also told them that we would work together one step at a time to develop their 

films. As I was collecting my things before leaving the class, I heard the students 

talking about topics that they would like to do. 
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In the afternoon on the same day, after I gave the students the assignment 

sheet, most of the students seemed to like the topics. I asked the student to make their 

own groups because I thought it would be more comfortable for them if they worked 

with their friends. We had four groups, two groups of four and two groups of five. 

Group A and C had four members, and Group B and D had five. After assigning the 

project and grouping the students, I noticed a positive and receptive attitude from 

three of the groups (groups A, B, and C) towards the projects. For example, these 

students started to come up with ideas on what they wanted to do in their projects. 

Moreover, I could see the excitement they had while brainstorming. A student from 

group A said, “We have many good ideas we can do.”  As for the fourth group (group 

D), however, the student didn’t seem interested in working on the project. They were 

the only group that kept saying, “We can’t do this. It is not easy.”  

Before I went into the afternoon class on Tuesday, December 30, 2008, I was 

also able to feel the students’ interest in the project by the arrangement of their desks. 

Students from groups A, B, and C were arranged in a way that emphasized group 

work and encouraged them to work together on their project. These three groups 

arranged their desks before I came into the class, so I didn‘t have to ask them to put 

their tables. On the other hand, group D didn’t have the same enthusiasm. I came in 

the class and found the group members sitting in different places around the room. I 

had to ask them to move their desks so that they could work with their group 

members.  

The recordings that I made of all four groups were also a way that helped me 

know more about the groups and how excited they were. It was also a way to listen to 

the group members’ language and estimate their level of enthusiasm. When I listened 

to the recordings that I made of each group, students from group A, B, and C were 

very much involved in the task of making the documentary film. Even when they 

switched to Arabic, they were still talking about their projects. Group D was quite 

different. They would talk about the project, but they also complained a lot in Arabic. 

For instance, one student said, “We don’t have time to do this now,” and another one 

said, “This is too much work” (translated from Arabic). All this happened in the first 

stage of my study.     

In the second week of the project, all the four groups felt intimidated after 

watching other students’ documentaries. I showed them two different documentaries–
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a good one and a bad one. I asked the students to observe, and tell me what are the 

do’s and don’ts for a documentary film. I showed them the good example first. At this 

point, most of the students in class started to complain. The students complained that 

they were not capable of producing something of the same quality that I showed to 

them. I remember students saying things such as, “You show this to make me scared,” 

or “This is very nice, but we can’t do it like them.” But a few students were quite 

optimistic. They said things such as, “I know we can do better. We have a strong 

group,” and “This is very nice. I hope our team wins.” The interesting thing was that 

after these two groups commented the other students stated to change their minds, 

even students from Group D. They started saying that they would, win because they 

were the best group. At that time I wrote the following comments in my notes: 

Students started to argue with each other that they will win and that they will 

make the best documentary film. The students who were complaining that they 

can’t do the project also mentioned the same thing. (December 30, 2008) 

The students felt more in control when I showed them the bad example. They 

immediately started to criticize and point out the mistakes in the film. For example, 

one student said, “Song sound have [to] be low, so when we talking you can listening 

to it.” Another student realized that if the introduction has too many pictures it gets 

boring to watch, so she said, “Pictures a lot is not good.” I felt that they were 

becoming motivated and excited. Some of the students were jotting down notes on the 

do’s and don’ts.   

In the actual filming stage, during week three of the project, I was not able to 

conduct my classroom observation because students were filming their documentary 

in different areas. But students were constantly coming into my office and asking me 

many questions, and showing me segments of their documentaries. Most of the 

questions the students asked me were related to technology. For example, they asked 

how they could make the sound clear when they started recording or how to download 

sound or video on their computer. There were also questions related their topics. For 

example, nearly all the students asked me if the information they gathered was 

appropriate. All four groups also asked me to correct the grammar for their interview 

questions, but only two groups asked me to correct their script, which I found quite 

interesting. The students in group A wanted me to correct everything and comment on 

everything they did. They would constantly tell me, “Because this will be on video we 
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want everything to be right.” Students in group C would come to my office ask me to 

help them with the organization of ideas. One student told me, for example, “We have 

everything, but we don’t know how to put it in a good order. This way it will be easier 

for the viewers to understand our topic” (spoken in a mixture of Arabic and English).  

During stage four, at the beginning of week four, students were in class with 

their laptops editing their documentary films. All the four groups seemed to be 

engaged in what they were doing. Some students were walking around the class to see 

what the other groups were doing. But all the groups were protective; they didn’t want 

to show each other what they had done or even share ideas with other groups. Group 

C, for example, asked me if they could work in the empty classroom next door. One 

student said, “We want to make it surprise. We don’t want anyone to listen to the song 

we put in the film.” At this stage, even the students from group D seemed to like what 

they were doing. I asked them how they felt so far about the project. Their team 

captain told me, “It’s fun, but we don’t have too much time and our topic we don’t 

like very much. We want to win because we really work too much.” 

At the end of week four, all the four groups looked nervous, excited, and 

worried at the same time. Students invited their friends and their teachers to watch the 

films. The teachers were also excited. One of them told me, “I am really excited to see 

what they did.” The reading teacher told me, “This is the first time I will hear some of 

the students speak.” I played all the documentary films. Moreover, I wrote the 

following notes in my journal on the day students were presenting their documentary 

films: 

Everybody in the room was quiet and focused on the screen. They all seemed 

excited, and impressed. As I looked at their faces, everybody in the room was 

smiling. Groups were whispering to each other. I think they were commenting 

on the films. All the four groups seemed proud of their films. I think the 

students felt good about their work. One of their teachers said, “If you know 

how to talk in English, why are you quiet in my class?” Everybody was 

laughing. I enjoyed watching their work. I think all of them worked very hard 

and they did a great job. (January, 20, 2009) 

 Voting for the best film was not easy because all four groups did a great job. 

Even the group that was at the beginning complaining (group D) did an amazing job. 

In fact, they were the winning group. I asked everybody in the room to write the letter 



38 
 

of the group that did the best film on a piece of paper. Students from group A were 

not happy with the results’ and some of them started crying. One of the students said, 

“We work very hard.” Another student said, “They were complaining all the time to 

trick us” (translated from Arabic). When I told them that they are all winners, they felt 

better. Students were talking at the same time, telling me how much they enjoyed 

working on their documentary films. Moreover, they told me this experience made 

them feel confident in speaking.  

 

Description of the Winning Documentary Film 

The wining group (Group D) did their documentary film on Childhood 

Obesity. Their film lasted for around 14 minutes. They started their film by showing 

cute yet disturbing pictures of obese children. The background song for the pictures 

was a famous song by Evanescence, “Save Me From the Dark”:  

How can you see into my eyes 
Like open doors? 
Leading you down into my core, 
Where I've become so numb.  
Without a soul, 
My spirit's sleeping somewhere cold, 
Until you find it there and lead it back  
Home.  
(Wake me up) 
Wake me up inside. 
(I can’t wake up) 
Wake me up inside. 
(Save me) 
Call my name and save me from the dark. 
(Wake me up) 
Bid my blood to run. 
(I can’t wake up) 
Before I come undone. 
(Save me) 
Save me from the nothing I've become. 

 

Then Sara (a pseudonym) appeared on the screen. The students were filming 

in the playground of the daycare center at Dar Al Hekm. Then she said, “These 

children can’t say it, but they need someone to save them from obesity. In our short 

documentary we want to talk to you about the problems of children obesity and how 

we can stop it.” Then Maha, one of the group members, was in one of the classes in 

the daycare and there were 4- to 5-year-old children playing around her. She started 
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by saying, “In Saudi Arabia one of every six children between the ages of 6 and 18 

years old are obese. This is a very big problem and we must stop it.” Then they 

showed some question and only Noha’s voice read the questions, “What is obesity? 

Why do the children become obesity?” 

 Then they showed a very disturbing video of a young girl who was extremely 

obese. After the video Jana started to explain what obesity is: “Childhood obesity is a 

condition where excess body fat negatively affects a child's health. As methods to 

know body fat directly are difficult, the diagnosis of obesity is often based on BMI, 

body mass index.” A flashing sign came up with the word “Interview” on it. Dana 

was doing an interview with a nutritionist in the college about the topic. She asked her 

questions such as the following: “What is childhood obesity? What are the causes and 

dangers of child obesity? And how can parents and schools help prevent this 

problem?” Then there was soft music and pictures of children eating junk food and 

chocolate, and drinking soft drinks. Noha’s voice was commenting on the pictures. 

She said things such as, “We are killing our children by making them eat junk food. 

Too much chocolate and soft drinks can make children become very sick. It can cause 

diabetes and heart problems.” 

After this another flash sign appeared and “Let’s Ask” was written on it. Maha 

was in the daycare, and she interviewed a teacher. She asked her questions such as the 

following: “What kind of food do you give the children? What kind of food do 

children bring with them from home? Do you tell them that they should only bring 

healthy food to class?” Soft music was in the background as Jana, Sara, and Dana 

were standing in the garden. They were talking about ways of preventing childhood 

obesity. They took turns saying something and giving a short explanation. For 

example, Jana stated by saying, “To prevent children obesity, follow these steps. First, 

if your children behave well don’t give them food. Chocolate and chips are prizes that 

make your children want food all the time if they are good.”  

Finally, Maha and Noha’s  voices said, “Children are our responsibility so we 

have to take good care of them and their health.” There were pictures of healthy food 

and healthy children laughing, running, and paying. The pictures kept on appearing 

and the movie ended with a song in the background by Dead Prez, “Be Healthy”: 

I don’t eat no meat, no dairy, no sweets 
Only ripe vegetables, fresh fruit and whole wheat 
I’m from the old school, my household smell like soul food, bro 
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Curried falafel, barbecued tofu 
No fish though, no candy bars, no cigarettes 
Only ganja and fresh-squeezed juice from oranges 
Exercising daily to stay healthy 
And I rarely drink water out the tap, cause it’s filthy 
 
Lentil soup is mental fruit 
And ginger root is good for the yout 
Fresh veg-e-table with the mayatl stew 
Sweet yam fries with the green calalloo 
Careful how you season and prepare your foods 
Cause you don’t wanna lose vitamins and miner-ules 
And that’s the jewel 
Life brings life, it’s valuable, so I eat what comes 
From the ground, it’s natural 
Let your food be your medicine (uh huh) 
No exceeder in (uh uh) 
Strictly herb, generate in the sun, cause I got melanin 
And drink water, eight glasses a day 
Cause that’s what they say 
 
They say you are what you eat, so I strive to be healthy 
My goal in life is not to be rich or wealthy 
Cause true wealth comes from good health, and wise ways 
We got to start taking better care of ourselves 

 

Teachers’ Questionnaire Results 

 The questionnaire was only given to the four teachers who were directly 

involved with the students; i.e., it was given to their Grammar, Reading, Writing, and 

Listening & Speaking teachers (see Appendix G for all the results). All four teachers 

strongly agreed that making a documentary film was a good way for teaching EFL. 

Two of the teachers strongly agreed and the other two agreed that documentary film 

making would motivate students to learn English. Moreover, two teachers strongly 

agreed that documentary film making would improve their students’ speaking skills, 

and two agreed (see Figure 10).  

 



50%50%

Making documentary films would improve my 
students’ speaking skills (N=18).

Strongly Agree 2
Agree 2
Neutral 0
Disgaree 0
Strongly disagree 0

 
 

Figure 10. Teachers’ Responses to Statement 5 on the Teachers’ Documentary Film 

Questionnaire 

 

In addition, all four teachers strongly agreed that documentary film making 

encourages group work and improves students’ research skills. One teacher strongly 

agreed and two agreed that making documentary films would teach students how to 

become independent learners, while one teacher was neutral (see Figure 11). All the 

teachers strongly agreed that documentary film making teaches students how to 

communicate with people outside their classroom. Moreover, one of the teachers 

disagreed and three of the teachers strongly disagreed that documentary film making 

would be a waste of time for students. 

 

25%

50%

25%

Making documentary films would teach students how 
to become independent learners (N=18). 

Strongly Agree 1
Agree 2
Neutral 1
Disgaree 0
Strongly disagree 0

 
 

Figure 11. Teachers’ Responses to Statements 8 on Teachers’ Documentary Film 

Questionnaire 
41 
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Teachers, Open-Ended Questions Results 

In the open-ended questions, teachers expressed their attitudes toward 

documentary film making (see Appendix G). According to these teachers, 

documentary film making might enrich students’ language learning skills. When 

teachers were asked in the questionnaire to answer the open-ended question, "What do 

you think of the idea of introducing documentary film making in your classroom? 

Please explain," their responses were very interesting. They were all in favor of the 

idea of introducing documentary film making. Teacher #1 stated, “It brings life and 

adventure to the classroom and students enjoy doing it.” Teacher #2 and #3 both 

wrote the same response: “It is a great idea.” Teacher #2 explained, “On one hand, it 

helped the students work in groups and learn how to become a positive team member. 

On the other hand, it helped students improve their technical, research and speaking 

skills.” Moreover, Teacher #3 stated, “Students were extremely motivated. It seemed 

like they enjoyed doing it. Most important it made them speak.” And Teacher #4 

“strongly recommend[s] it.” 

Teachers were asked to write the advantages and disadvantages of 

documentary film making, in their opinion. All four teachers wrote the advantages in 

points; therefore, I combined all their points together to form the following two lists. 

The first list has the advantages and the second list has the disadvantages. The 

advantages were:   

• Encouraging team spirit 

• Improving speaking skills 

• Developing leadership potential 

• Using technology 

• Organizing ideas 

• Managing time 

• Using voice and gestures 

• Learning how to research for information 

• Learning how to listen and respect each other’s ideas 

• Interacting with people from outside their class 

• Challenging and fun to do 
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The disadvantages were: 

• Takes a lot of time if not controlled by teacher 

• Plagiarism of information presented 

• Too much bonding among students might result in some students 

relying on others to complete tasks 

• Demands a lot of planning 

• Students should be 100% devoted to the production process 

• Sometime the group members do not work well together 

As I mentioned before, the teachers I surveyed in this study were all teaching 

the students. Therefore, I thought it would be important to ask them if they noticed 

any changes in the four weeks, when the students were working on their 

documentaries, in terms of the students’ motivation in class. All four teachers stated 

that they believe the students were motivated by the project. Teacher #1 wrote, 

“Excited, motivated, showed great interest in what they’re doing.” Teacher #2 

believed that the students were “absolutely” motivated. She explained, “These were 

high beginning students who never had the chance to do something similar in their 

language class  they became highly motivated.” Teacher #4 also indicated that the 

students “seemed more excited, motivated and enthusiastic.” 

The teachers were also asked if they felt that the students improved in any 

way. Three of the teachers believed that the students improved in speaking. Teacher 

#3 wrote, “I think they improved in Speaking, and they also developed a positive 

attitude toward English.” Teacher #4 responded, “Somehow they did. They became 

more confident, especially when they spoke.” Moreover, I asked the teachers if, 

overall, the documentary film making project had a positive or negative effect on their 

students. All four teachers believed it had a positive effect. For instance, Teacher #1 

wrote, “A very positive effect as it gave them a strong sense of fulfillment and 

achievement.” And Teacher #2 stated, “Definitely a positive effect on them – they 

were proud of their work.”  

Finally, I left the last open-ended question for the teachers to add their 

comments. All four teachers had something positive to write. Teacher #1 wrote that 

she was surprised with the quality of work the students produced and the effort they 

put into it. According to Teacher #3, “The students did a great job, and I think such a 

project builds up their confidence in learning English.” Teacher #4 believed that the 
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documentary film project was “an exciting adventure” for the students which 

motivated them. She also added, “This motivation was reflected in their other 

courses.” 
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CHAPTER 5 

CONCLUSIONS AND IMPLICATIONS 

 

Summary of Results 

As a teacher, it is important to try to understand students’ needs and interests 

more. I believe that students need to enjoy what they are doing to become better 

language learners. I also believe that one way of arousing students' creativity and 

interest in your EFL classroom is by allowing students to make documentary films. 

The findings from my exploratory study revealed that documentary film making is 

one possible way of making language teaching beneficial for students and enjoyable 

for both the students and the teacher. As I mentioned before, the participants in this 

exploratory study were struggling because their English was weak, the tasks and 

assignments in their classes were nearly the same, and they were not motivated to 

speak. Unlike classroom presentations, in documentary films students have a chance 

to correct anything they say wrong. This way their English often contains fewer 

errors, and they will be proud of their speaking abilities. It also encourages repeated 

practice when students were practicing their parts before recoding. To motivate 

students to speak in English was one of the main reasons for creating a documentary 

film because it has the potential to break down barriers and fear of speaking. 
Therefore, making their own documentary films helped stimulate and motivate 

students’ interest in learning and speaking English. According to Cheung (2001), 

“Students who lack intrinsic motivation often desire variety, excitement, and novelty. 

Effective teachers should choose different teaching methods and learning materials 

that will motivate their students” (p. 58). Based on the teachers’ responses, students 

were motivated and excited by the project, and all the students’ ether strongly agreed 

or agreed that making a documentary film motivated them to speak English. 

Furthermore, making a documentary film, according to the students, made 

them more confident in speaking. They became more comfortable speaking in 

English, and they developed the confidence to communicate with people outside their 

classroom. Findings revealed that nearly all the students’ ether strongly agreed (56%) 

or agreed (39%) that documentary film making helped them communicate with 

people outside their classroom. In addition, group work was another aspect that made 

this learning experience enjoyable and beneficial for the students. By working in 
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groups students kept each other motivated. Nearly all the students stated that they 

enjoyed this project because they were working in a group. All the teachers believed 

that making a documentary film would encourage students to work in groups.    

Additionally, according to their responses, nearly all (94%) of the students 

enjoyed making their documentary film. Students expressed that this project was 

“enjoyable,” “fun,” and it kept them “on their feet” (translated from Arabic). The 

teachers’ results also show that the students were interested. According to Webb, 

Nemer, and Zuniga (2002), “Group collaboration in the classroom can increase 

learning and achievement, social skills, self-esteem, and attitudes toward classmates” 

(p. 943). The findings also show that making a documentary film was one of the most 

enjoyable and useful projects the students did that semester. According to their 

comments, this project woke them up, and as one student put it, made them “excited 

to come to class every day.” 

Based on my classroom observation and the student interviews, I believe the 

project helped the students develop in three important language learning skills. First 

of all, they were able the develop confidence in speaking. Most of the students 

seemed less shy or worried about speaking English. Second, students built up their 

group working skills. Besides working together, the project trained them to listen and 

respect each other’s opinions. Third, making a documentary film motivated them to 

use and learn English. Motivation was what made them speak and work together. In 

the end, each group of students developed a complete, well-presented documentary 

film.  

 

Limitations of This Study and Directions for Further Research 

When I went to Saudi Arabia in December, my director at Dar Al Hekma 

College told that the students in level needed to work very hard because they had very 

limited knowledge of English. I took this opportunity and suggested to her that we 

require them to make documentary films. After explaining my ideas further, she gave 

the permission to do whatever I wanted with the students for four weeks. She also 

modified her syllabus to fit my project. In addition, she was the one who 

recommended that chapter five would be good for this project. According to Harmer 

(2007) teachers should “recognise the magic moment and see how it can be used” (p. 

366). I took this “magical moment” to do my exploratory study and collect my data at 
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the same time. This introduced a few limitations into my exploratory study.  The first 

problem was that I didn’t have a chance to pilot my students’ questionnaire. Ideally, I 

should have piloted the students’ questionnaire to reveal possible deficiencies that 

may have been addressed before time and resources were expended on my actual 

study. But I think I was able to overcome this issue because as I was writing my 

student questionnaire I consulted my director. She helped me categorize the 

statements to fit the students’ level of understanding. Moreover, I was also able to 

overcome this limitation because of the information I collected from the interviews, 

observations, and journal notes.  

Because the participant in my study were level one students, not translating 

the students’ questionnaire was another limitation. The findings I got from the 

students’ responses to statements 28 on the post-documentary questionnaire, “The 

documentary film project was a waste of time,” for example, revealed that I should 

have translated the statements into Arabic. Reading the statements to the students and 

translating what they did not understand on the spot was not enough.  

Another limitation was probably the time factor. This limitation was reflected 

in the students’ point of view. Students’ said that they wanted more time to work on 

the project. In the post-documentary questionnaire, for example, 77% of the students’ 

ether strongly agreed or agreed that they needed more time. One student, for example, 

said that she didn’t enjoy working on the project because her group “want[ed] more 

time for it.” But I believe that four weeks was enough to finish their documentary 

film. Students’ had enough time because they were required to produce a short 

documentary film, eight to 15 minutes, and the topics were related to their text book. 

If I felt more time was needed, I would have given them more time. As a practitioner 

in such a situation, I think giving students more time might have encouraged them to 

work more comfortably.   

Two final limitations were that there has been little research on EFL students 

developing documentary films in the area of the Gulf, and this study involved only 

beginning level EFL female students. First, I was only able to find one article related 

directly to EFL documentary film making. The article was based on high-intermediate 

EFL students and did not discuss the students’ and other teachers’ perspective on 

documentary film making. Second, Saudi female students might be reluctant to be 

videotaped due to trust issues. Because students work in groups, they might not be 
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comfortable if one of the group members shows the video to her family members or 

friend without her consent. This may not be the case if it was done with male students. 

On the other hand, this study contributed to the literature because it was built on an 

exploratory study. It also provides some insight into students’ and teachers’ attitude 

towards this project. 

 To conclude, this exploratory study aimed at shedding light on the usefulness 

of an EFL documentary film making project for Saudi female college students. I 

believe the findings and results of this study prove its usefulness. Documentary film 

making is one way to motivate students to learn different language skills. 

Documentary film making is a possible modern tool for students to have fun and at 

the same time learn a second language because it motivates them to learn English.  

 

Implications of the Study 

Generally speaking, the study has clearly shown that after making a 

documentary film, in four weeks students developed a different attitude toward 

learning English. In fact, the findings suggest that they became more motivated and 

confident in speaking English. Moreover, since these beginners' level students 

believed in the usefulness of EFL documentary film making, they were successful in 

doing it. I think this opportunity should be offered to other students. In order to 

achieve this I recommend that language teachers and EFL program directors share the 

responsibility of promoting documentary film making in their schools. 

 

Implications for Language Teachers 

The ultimate goal that language teachers strive to achieve is to motivate 

students in language classrooms. I strongly believe motivation is a key element in 

learning a second language, and the teachers’ role in this is vital. Requiring students 

to develop documentary films might be one interesting way to motivate students, teach 

them different language skills, and encourage them to speak more in English. Results of 

this study show that both teachers and students believed in the usefulness of documentary 

film making. Moreover, students seemed to become more confident in using the language 

and more excited to learn it.  

Additionally, the teacher plays a vital role in this process. I strongly believe that 

teachers enhance their students' speaking skills by promoting their self-confidence 
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and encouraging them to improve their other skills. A documentary film making 

project does this by giving students the chance to interact with people outside their 

classroom. Hall (2001) states, "If we are going to help our students succeed in 

learning a language we must prepare them for the opportunities which will come 

outside the classroom" (p. 230). Besides that, teachers are strongly recommended to 

try to introduce their students to new, interesting, and enjoyable ways for learning 

English. I think that by allowing students to develop documentary films, students will 

increase their interest in learning the language and be motivated to improve in their 

English.  

 

Implications for EFL Program Directors 

Teachers need motivation to try new things. They should encourage teachers’ 

innovative ideas as long as they help students to develop. Moreover, they also need to 

provide freedom for their teachers, and even support them to adapt new projects 

depending on their students' needs. For example, if teachers are hesitant about asking 

students to produce a documentary film because they lack technical skills, the 

program directors can help them by offering the technical departments’ support. 

Based on the findings of my study, I strongly believe students’ making documentary 

films can be one of the most effective ways to motivate students to learn and develop 

different skills. 

 

Final Thought 

As a language teacher, I believe we should never underestimate the ability of 

students with limited language skills. Challenging the beginning students in this study 

to make a documentary films helped them to build confidence in their language 

learning journey, and it also motivated them to learn.     
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Appendix A: Pre-documentary Film Student Questionnaire 

Documentary Film Making 

This survey is designed for EFL learners. The survey is part of a research project on 
introducing documentary films to EFL students.  

Thank you very much for your time.  

1. I know what a documentary film is.  
Strongly agree   Agree   Disagree  Strongly 
disagree 

2. I think I could learn English by making a documentary film. 
Strongly agree   Agree   Disagree  Strongly 
disagree 

3. My teacher should require us to make documentary films. 
Strongly agree Agree  Disagree  Strongly disagree 

4. I would enjoy making a documentary film. 
Strongly agree   Agree Disagree  Strongly disagree 

5. I think making a documentary film would be easy.  
Strongly agree   Agree Disagree  Strongly disagree 

6. I think making a documentary film would be fun. 
Strongly agree   Agree  Disagree  Strongly disagree 

7. I think documentary film making would improve my speaking skills. 
Strongly agree   Agree  Disagree  Strongly disagree 

8. I would learn a lot of new skills if I made a documentary film. 
Strongly agree   Agree Disagree  Strongly disagree 

9. I think that the topics of documentary films should be related to class topics. 
Strongly agree   Agree Disagree  Strongly disagree 

10. I think documentary film making should be graded.  
Strongly agree   Agree Disagree  Strongly disagree 
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Appendix B: Documentary Production Project 

Listening and Speaking 1  
2008/2009 
Documentary Production Project 
You are required to produce a short documentary film on one of the topics below.  

Topic 1 

Your documentary should deal with the question, “How and why should people stay 
healthy?”  You should particularly look at health problems in Saudi Arabia.  You 
could interview a health expert, a nutritionist, a psychologist, a counselor or even a 
religion teacher.  

Topic 2 

Your documentary should talk about the importance of exercising. You should 
particularly look at the issue from a Saudi point of view.  You could interview 
parents, students who have some information on the topic, or health experts.  

Topic 3 

Your documentary should look at the issue of obesity in Saudi Arabia, in particular, 
and in the world in general. You could interview any knowledgeable person who can 
give you his/her perspective on this issue. 

Topic 4 

Your documentary should deal with the serious issue of stress.   It should talk about 
the causes of stress. One good idea would be to interview students who are under 
stress.  

Keep in mind the following points 

• The tape should run no less than 8 minutes and no more than 15.  
• All members of the team should be given equal opportunities at talking. 
• You should use relevant vocabulary words and phrases studied in class. 
• All interviews and related information should be in English. 
• If you do not want to be filmed, you can use creative alternatives which we 

will discuss in class. 

Evaluation 
You will be evaluated on the following criteria: 

• Use of language ( vocabulary, grammar, phrases…) 
• Quality of ideas presented 
• Evidence of research conducted 
• Team work 
• Quality of production 
• Non verbal communication 
• Duration of presentation 
• Creativity 
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Names of group members:    
_______________________________ 
_______________________________ 
_______________________________ 
_______________________________ 
_______________________________ 
Group Leader:  
_______________________________ 
 
Please exchange phone numbers and email address with your group members ☺ 
 
Enjoy!!!!!!!!!!!!!!!!!!!!!!!! 
 
Notes: 
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Appendix C: Student Interview Questions 

Student Follow-up Questions 

Follow-up questions with all the groups: 

1. What did you do so far? 

2. What is missing from your film? 

3. What are the problem(s) that you have? 

4. How are you going to solve your problem(s)? 

5. Are you enjoying the work? Why or why not? 

6. How is the work with your group? 

7. Do you need more help? If so, in what or with what? 

8. Do you feel that you are under pressure? 
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Appendix D: Post-documentary Film Students’ Questionnaire 
 

Post Documentary Film Making 
Students’ Questionnaire 

 
This survey is designed for EFL learners. The survey is part of a research project on 
introducing documentary films to EFL students. Thank you very much for your time.  
 
Name (optional): ________________________ 
 

Language Learning Skills Strongly 
Agree Agree Disagree Strongly 

Disagree 

1. Documentary film making helped me improve my 
English skills in general. SA A D SD 

2. Documentary film making improved my research skills. SA A D SD 

3. Documentary film making improved my speaking skills. SA A D SD 

4. Documentary film making improved my reading skills. SA A D SD 

5. Documentary film making improved my interviewing 
skills. SA A D SD 

6. Documentary film making helped improve my 
independent learning skills. SA A D SD 

7. Documentary film making helped me communicate with 
people outside my classroom. SA A D SD 

8. Documentary film making taught me how to organize 
ideas.  SA A D SD 

     

Technical Skills     

9. Documentary film making improved my computer skills. SA A D SD 

10. Documentary film making made me learn how to use 
Windows Movie Maker.  SA A D SD 

11. Documentary film making improved my internet 
searching skills. SA A D SD 

12. Documentary film making improved my videotaping 
skills. SA A D SD 

13. Documentary film making taught me how to record using 
mobile phones.  SA A D SD 

     

Group Work     

14. I enjoyed working in a group. SA A D SD 
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15. I learned a lot from my group members. SA A D SD 

16. Working with a group helped me meet deadlines.  SA A D SD 

17. Working with a group made me feel less pressure.  SA A D SD 

18. Working with a group kept me motivated to finish the 
project. SA A D SD 

19. Working with a group helped me improve my English 
learning skills. SA A D SD 

20. Working with a group taught me how to respect other’s 
opinions.   SA A D SD 

21. Working with a group helped me become a good listener.  SA A D SD 

     

The Project     

22. I enjoyed making the documentary film. SA A D SD 

23. Making the documentary film was easy. SA A D SD 

24. The documentary film project motivated me to learn 
English more. SA A D SD 

25. The documentary film project motivated me to speak 
English. SA A D SD 

26. The documentary film project gave me confidence in 
speaking English. SA A D SD 

27. The documentary film project taught me how to interact 
with other people using English.  SA A D SD 

28. The documentary film project was a waste of time.  SA A D SD 

29. The project should be graded. SA A D SD 

30. I didn’t learn anything from this project. SA A D SD 

31. I needed more time to work on the film. SA A D SD 

     

Topic     

32. The topic of my film was interesting. SA A D SD 

33. Topics for the documentary film should be related to a 
chapter from our textbook. SA A D SD 

34. Topics for the documentary film should be chosen by the 
students. SA A D SD 
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The Teacher     

35. The teacher gave us clear instructions on what was 
expected from us. SA A D SD 

36. The teacher kept us motivated to do the project. SA A D SD 

37. The teacher gave us help whenever we needed it.  SA A D SD 

38. The teacher kept us focused on our topics. SA A D SD 

 
 
Open ended questions (you can answer this part in English or Arabic): 
 

1. Did this project improve your English learning skills in any way? Please 
explain. 

_____________________________________________________________________

_____________________________________________________________________

_____________________________________________________________________

_____________________________________________________________________

_____________________________________________________________________ 

 
2. Did this project improve your learning skills in general? Please explain. 

_____________________________________________________________________

_____________________________________________________________________

_____________________________________________________________________

_____________________________________________________________________

_____________________________________________________________________ 

3. Did you enjoy this project? Why or Why not? 
_____________________________________________________________________

_____________________________________________________________________

_____________________________________________________________________

_____________________________________________________________________

_____________________________________________________________________ 
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4. What would you add to make this project a better learning experience? Please 
add any positive or negative comments. 

_____________________________________________________________________

_____________________________________________________________________

_____________________________________________________________________

_____________________________________________________________________

_____________________________________________________________________

_____________________________________________________________________ 

☺ Thank you very much ☺ 
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Appendix E: Teachers’ Questionnaire 

Documentary Film Making 

Teachers’ Questionnaire  

This survey is designed for EFL teachers. The survey is part of a research project on 
introducing documentary films to EFL students. Thank you very much for your time. 

Statment Strongly 
agree 

Agree Neutral Disagree Strongly 
disagree 

1. Making documentary films is a good way for 
teaching EFL. 

SA A N D SD 

2. Making documentary films is a good way for 
teaching EFL skills in general. 

SA A N D SD 

3. Documentary film making would motivate 
students to learn EFL. 

SA A N D SD 

4. Students should be required to make 
documentary films. 

SA A N D SD 

5. Making documentary films would improve my 
students’ speaking skills. 

SA A N D SD 

6. Making documentary films would encourage 
my students to work in groups. 

SA A N D SD 

7. Making documentary films would improve 
students'  research skills. 

SA A N D SD 

8. Making documentary films would teach 
students how to become independent 
learners.  

SA A N D SD 

9. Documentary film making teaches students 
how to communicate with people outside 
their classroom. 

SA A N D SD 

10. Documentary film making helps improve 
students technical skills. 

SA A N D SD 

11. Topics for the documentary film should be 
related to a chapter from their textbook. 

SA A N D SD 

12. Documentary film making would be a waste 
of time for students. 

SA A N D SD 
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Open ended questions: 

1.  What do you think of the idea of introducing documentary film making in your 
classroom? Please explain. 

__________________________________________________________________
__________________________________________________________________
__________________________________________________________________
__________________________________________________________________
__________________________________________________________________
__________________________________________________________________ 

2. What are the advantages of making a documentary film in your opinion? 
Please explain. 
 

__________________________________________________________________
__________________________________________________________________
__________________________________________________________________
__________________________________________________________________
__________________________________________________________________
__________________________________________________________________ 

3. What are the disadvantages of making a documentary film in your opinion? 
Please explain. 

__________________________________________________________________
__________________________________________________________________
__________________________________________________________________
__________________________________________________________________
__________________________________________________________________
__________________________________________________________________ 

4. Did you realize any changes in the past three weeks regarding your students’ 
motivation in class? 

__________________________________________________________________
__________________________________________________________________
__________________________________________________________________
__________________________________________________________________
__________________________________________________________________
__________________________________________________________________ 

5. Did you feel that your students improved in any way? Please explain. 

__________________________________________________________________
__________________________________________________________________
__________________________________________________________________
__________________________________________________________________
__________________________________________________________________
_________________________________________________________________ 



65 
 

6. Overall, do you think that the documentary film project had a positive or 
negative effect on your students?  

__________________________________________________________________
__________________________________________________________________
__________________________________________________________________
__________________________________________________________________
__________________________________________________________________
__________________________________________________________________ 

7. If you want to add anything please feel free to do so.  

__________________________________________________________________
__________________________________________________________________
__________________________________________________________________
__________________________________________________________________
__________________________________________________________________
__________________________________________________________________ 
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Appendix F: Pre-documentary Film Student Questionnaire Results (N=18) 

SA: strongly agree 
A: agree 
D: disagree 
SD: strongly disagree 

Statements SA A D SD 
1. I know what a documentary film is.  
 

3 
17%

13 
72%

2 
11% 

0 
0% 

2. I think I could learn English by making a 
documentary film. 

4 
22%

12 
67%

2 
11% 

0 
0% 

3. My teacher should require us to make 
documentary films. 

4 
22%

10 
56%

4 
22% 

0 
0% 

4. I would enjoy making a documentary film. 6 
33%

8 
44%

4 
22% 

0 
0% 

5. I think making a documentary film would 
be easy.  

0 
0% 

4 
22%

10 
56% 

4 
22% 

6. I think making a documentary film would 
be fun. 

4 
22%

11 
61%

3 
17% 

0 
0% 

7. I think documentary film making would 
improve my speaking skills. 

8 
44%

9 
50%

1 
6% 

0 
0% 

8. I would learn a lot of new skills if I made a 
documentary film. 

7 
39%

11 
61%

0 
0% 

0 
0% 

9. I think that the topics of documentary films 
should be related to class topics. 

3 
17%

7 
39%

6 
33% 

2 
11% 

10. I think documentary film making should be 
graded.  

5 
28%

7 
39%

4 
22% 

2 
11% 
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Appendix G: Post-documentary Film Students’ Questionnaire (N=18) 
 

SA: strongly agree 
A: agree 
D: disagree 
SD: strongly disagree 

This survey is designed for EFL learners. The survey is part of a research project on 
introducing documentary films to EFL students. Thank you very much for your time.  
 
Name (optional): ________________________ 

 
Language Learning Skills Strongly 

Agree Agree Disagree Strongly 
Disagree 

1. Documentary film making helped me improve my 
English skills in general. 

10 
56% 

8 
44% 

0 
0% 

0 
0% 

2. Documentary film making improved my research 
skills. 

8 
44% 

9 
50% 

1 
6% 

0 
0% 

3. Documentary film making improved my speaking 
skills. 

12 
67% 

4 
22% 

2 
11% 

0 
0% 

4. Documentary film making improved my reading 
skills. 

5 
28% 

10 
56% 

3 
17% 

0 
0% 

5. Documentary film making improved my 
interviewing skills. 

8 
44% 

9 
50% 

1 
6% 

0 
0% 

6. Documentary film making helped improve my 
independent learning skills. 

8 
44% 

8 
44% 

2 
11% 

0 
0% 

7. Documentary film making helped me communicate 
with people outside my classroom. 

10 
56% 

7 
39% 

1 
6% 

0 
0% 

8. Documentary film making taught me how to 
organize ideas.  

10 
56% 

7 
39% 

1 
6% 

0 
0% 

Technical Skills     

9. Documentary film making improved my computer 
skills. 

9 
50% 

7 
39% 

2 
11% 

0 
0% 

10. Documentary film making made me learn how to 
use Windows Movie Maker.  

8 
44% 

10 
56% 

0 
0% 

0 
0% 

11. Documentary film making improved my internet 
searching skills. 

6 
33% 

10 
56% 

1 
6% 

1 
6% 

12. Documentary film making improved my 
videotaping skills. 

7 
39% 

10 
56% 

1 
6% 

0 
0% 

13. Documentary film making taught me how to record 
using mobile phones.  

8 
44% 

9 
50% 

1 
6% 

0 
0% 

Group Work     

14. I enjoyed working in a group. 11 
61% 

7 
39% 

0 
0% 

0 
0% 

15. I learned a lot from my group members. 9 
50% 

6 
33% 

3 
17% 

0 
0% 
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16. Working with a group helped me meet deadlines.  7 
39% 

9 
50% 

2 
11% 

0 
0% 

17. Working with a group made me feel less pressure.  9 
50% 

4 
22% 

5 
28% 

0 
0% 

18. Working with a group kept me motivated to finish 
the project. 

8 
44% 

10 
56% 

0 
0% 

0 
0% 

19. Working with a group helped me improve my 
English learning skills. 

8 
44% 

9 
50% 

1 
6% 

0 
0% 

20. Working with a group taught me how to respect 
other’s opinions.   

9 
50% 

8 
44% 

1 
6% 

0 
0% 

21. Working with a group helped me become a good 
listener.  

11 
61% 

5 
28% 

2 
11% 

0 
0% 

The Project     

22. I enjoyed making the documentary film. 12 
67% 

5 
28% 

1 
6% 

0 
0% 

23. Making the documentary film was easy. 4 
22% 

5 
28% 

6 
33% 

3 
17% 

24. The documentary film project motivated me to learn 
English more. 

8 
44% 

9 
50% 

1 
6% 

0 
0% 

25. The documentary film project motivated me to 
speak English. 

13 
72% 

5 
28% 

0 
0% 

0 
0% 

26. The documentary film project gave me confidence 
in speaking English. 

11 
61% 

7 
39% 

0 
0% 

0 
0% 

27. The documentary film project taught me how to 
interact with other people using English.  

10 
56% 

4 
22% 

4 
22% 

0 
0% 

28. The documentary film project was a waste of time.  5 
28% 

5 
28% 

2 
11% 

6 
33% 

29. The project should be graded. 9 
50% 

5 
28% 

3 
17% 

1 
6% 

30. I didn’t learn anything from this project. 2 
11% 

2 
11% 

5 
28% 

9 
50% 

31. I needed more time to work on the film. 6 
33% 

8 
44% 

2 
11% 

2 
11% 

Topic     

32. The topic of my film was interesting. 7 
39% 

8 
44% 

3 
17% 

0 
0% 

33. Topics for the documentary film should be related 
to a chapter from our textbook. 

2 
11% 

8 
44% 

4 
22% 

0 
0% 

34. Topics for the documentary film should be chosen 
by the students. 

10 
56% 

7 
39% 

1 
6% 

0 
0% 

The Teacher     

35. The teacher gave us clear instructions on what was 
expected from us. 

14 
78% 

3 
17% 

1 
6% 

0 
0% 

36. The teacher kept us motivated to do the project. 14 
78% 

4 
22% 

0 
0% 

0 
0% 
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37. The teacher gave us help whenever we needed it.  16 
89% 

2 
11% 

0 
0% 

0 
0% 

38. The teacher kept us focused on our topics. 15 
83% 

3 
17% 

0 
0% 

0 
0% 
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Students’ Open ended Question Results: 

Q1: Did this project improve your English learning skills in any 
way? Please explain. 
Student #1 yes, It helped alote to learn english more. 
Student #2 yes, It did. 

I learn how to be confortable when I speak in English language and 
how to interview the others in English. 

Student #3 yes, in speaking now I can speak enaf to onderstand me. 
Student #4 Yes, when I search on the internet and when I read about the subject. 
Student #5 Yes, the project was a good experience. I learned how to speak english 

more than Arabic all the time. 
Student #6 Yes 
Student #7 actually it was my first time to speak in recording and I didn’t by 

myself I have really improved my English skills. 
Student #8 حلو مره و جيد جدا الن الكالم صعب وهذا الطريقة خلتنا نتكلم اآتر  

 ( It’s very nice and very good because speaking is not easy) 
Student #9 Yes I am very happy what I ded coz is very nice jop But I very sad I am 

The group are The 4 am very sad relly. 
Student #10 NO 
Student #11 Yes, I learning how can I speak with people and how I use what I was 

learned. 
Student #12 yes, it helped a lot English learning. 
Student #13 Yes 
Student #14 Yes very much and I learn 

اتعلمت آثير من الكلمات االنجليزية و اللباقة و النطق آانت التجربه حلوه بالذات . نعم استفتد
 .مع هذا الجروب

(Yes I benefited. I learned a lot of English word, diplomacy, and 
pronunciation. It was a nice experience epically with this group.) 

Student #15 نعم ساعدني في التعلم النه يتطلب البحث و القراءه  
(Yes it helped me in learning because it requires research and reading.) 

Student #16       نعم النو ساعدني على الطالقه في اللغة والجرئه في التحدثو الغاء فكرة الخجل من التحدث
Yes it 
( Yes it helped me to be fluent in the language, and confident in 
speaking and it removed the idea of being shy when speaking) 

Student #17  
Student #18 لمن آنت بصور المقابلة آنت حريصه على الgramar و الحمد هللا آان  . و على ان ال اغلط

  .سهل بالنسبه لي
(When I was an interviewer I was very careful with Grammar and I 
didn’t want to do a mistakes, and thank God it was easy for me  ) 

 

1. (      ) English translation  
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Q2: Did this project improve your learning skills in general? Please 
explain. 
Student #1 yes, It helped. When I was searching to get information. 
Student #2 Yes, I learned more skills from it 
Student #3 Yes, in shering in the net and movie macne 
Student #4 Yes, I speak not scar too much and work with group. 
Student #5 Yes, I didn’t know how to speak and how to use a specific words, the 

project made me learn. 
Student #6 Yes, speaking and comutir. 
Student #7 yes it did, help me on speaking corectly and listening to other people 

opinion 
Student #8            ما أخاف اتكلم مع احد حتي لو اقول آالم غلط                     

(I am not afraid to talk to anyone even if what I say is wrong.) 
Student #9 yes I am very happy I improve my self relly. 
Student #10 yes, computer 
Student #11 yes because i interview with people with a self confedence. 
Student #12 Yes 
Student #13 Yes, it make speak 
Student #14 ايو مره آثير صار عندنا خبر في الفيديو ميكر  

(Yes a lot we have experience in movie maker) 
Student #15  التطلع على الموضوع االنه غير اساسي في اختيارهنعم و الآن لم استمتع في  

(yes but I didn’t enjoy researching on the topic because I didn’t want to 
choose it.) 

Student #16  
Student #17  
Student #18 Yes, I don’t know how to explain it 
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Q3: Did you enjoy this project? Why or why not? 
Student #1 yes, I enjoy to do it with my friends and we really have alote of fun 

when we took the movie. 
Student #2 No, we want more time for it. 
Student #3 yes, I like to work on computer and with group 
Student #4 Yes, I did 
Student #5 Yes, but not too much, because I didn’t like to work more than two or 

three days in the same subject. 
Student #6 yes, because I did it with my groub and it is very fun. 
Student #7 yes I enjoy because It was my first time to do it it was like a experience 

for me. 
Student #8 Yes very like 

fun / good taki 
Student #9 yeeees very much relly  
Student #10 Yes, because I do it with my friends.. 
Student #11 Yes, because my friends are with me. 
Student #12 Yes, because All friends helps me  

  .........مع بعض وعرفنا بعض اآثر و استمتعنا و احناآلنا آنا 
(we were all together and we knew each other more and we enjoyed 
……) 

Student #13 Yes, because I do it with my friends 
Student #14 اآيد آان شي جديد علينا و انبسطنا فيه  

(for sure it was something new for us and we enjoyed it) 
Student #15 Yes because I worked with group 
Student #16  نعم استمتعت والآن الموضوع المختار غير ممتع و آنت اطلب عدم رصد الدرجات بطريقه

  هادي النها اول مره
(yes I enjoyed it but the topics we had to choose from were not 
interesting and I asked not to put grades on this because it is our first 
time) 

Student #17  
Student #18 Yes, because I think it helps to think and try to have a good ideas for 

our documantry and I always serch for new ideas 
 

2. … Not clearly written by student 
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Q4: What would you all to make this project a better learning 
experience? Please add any positive or negative comments.  
Student #1 nothing. 
Student #2 I don’t know 
Student #3 oll theink I liked and I love work with mrs maryam I hope to work with 

her again ☺  
Student #4  
Student #5 *positive: 

1) let the students choose any subject. 
2) I want amrs. Choose captin. 
*negative: 
1) I think there is no negative comment.. I liked this experience. 

Student #6 Intervio is very learn english for ours.  
Student #7 I think that if each student do their work hardly they will be good. 
Student #8 شكرا . نختار الموضوع بنفسنا☺  

(to choose the our own topic. Thank you) 
Student #9 relly I don’t maby when I see you I will tell relly I am happy and miss 

you ☺ 
Student #10  
Student #11  
Student #12  
Student #13  
Student #14  نبغي نزود بعض الكالم بس لالسف الوقت النو اتلخبط علينا و نعمل انترفيو احلى من الى

 ..سويناه و بس
Thanks 
(We wanted to add more things to say but unfortunately time because it 
got mixed up and do interview better then what we did and that’s all) 

Student #15 له ايجابيات آثيره من حيث التعاون و العمل مع مجموعه و العمل و البحث.  
  انه يحتاج الى وقت طويل: السلبيات

(It has a lot of positive sides in terms of cooperation and working with a 
group and researching.  
Negatives: it need a lot of time) 

Student #16  
Student #17  
Student #18 I don’t know 

Thank you.. 
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Appendix H: Teachers Questionnaire Results (N=4) 
Documentary Film Making 

Teachers Questionnaire 
 
This survey is designed for ESL teachers; the survey is part of a research project on 
introducing documentary films to ESL students. 
Thank you very much for your time. 
 

 Strongly 
Agree Agree Neutral Disagree 

Strongly 
disagree 

1. Making documentary films is a good 
way for teaching ESL. 

4 0 0 0 0 

2. Making documentary films is a good 
way for teaching ESL skills in 
general. 

2 2 0 0 0 

3. Documentary film making would 
motivate students to learn ESL. 

3 1 0 0 0 

4. Students should be required to make 
documentary films. 

1 2 1 0 0 

5. Making documentary films would 
improve my students’ speaking skills. 

2 2 0 0 0 

6. Making documentary films would 
encourage my students to work in 
groups. 

4 0 0 0 0 

7. Making documentary films would 
improve students'  research skills. 

4 0 0 0 0 

8. Making documentary films would 
teach students how to become 
independent learners.  

1 2 1  0 

9. Documentary film making teaches 
students how to communicate with 
people outside their classroom. 

4 0 0 0 0 

10. Documentary film making helps 
improve students technical skills. 

2 1 1  0 

11. Topics for the documentary film 
should be related to a chapter from 
their book. 

0 2 1 1 0 

12. Documentary film making would be a 
waste of time for students. 

0 0 0 1 3 
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Teachers open ended questions: 

Question 1:  What do you think of the idea of introducing documentary film making 
to your classroom? Please explain 
Teacher #1  It brings life and adventure to the classroom and students enjoy doing it. 
Teacher #2  It is a great idea. On one hand, it helped the students work in groups and 

learn how to become a positive team member. On the other hand, it helped 
students improve their technical, research and speaking skills. 

Teacher #3  It’s a great idea. Students were extremely motivated. It seemed like they 
enjoyed doing it. Most important it made them speak. 

Teacher #4  I strongly recommend it. Students were excited about it and you could see it 
in the way they were going around collecting data and shooting pictures. 

 

 

Question 2: What are the advantages of making a documentary film in your 
opinion? Please explain 
Teacher #1  1- Encouraging Team Spirit 

2- Improving Speaking Skills 
3- Developing Leadership potential 

Teacher #2  - using technology 
- organizing ideas 
- managing time 
- using voice and gestures 

Teacher #3  1) Improve their speaking 
2) They learned how to research for information 
3) Group work made them learn how to listen and respect each other’s 
ideas 
4) In made the students interact with people from outside the class. 

Teacher #4  1. Both challenging + fun to do. 
2. Teachers students to work as a team to produce the work. 
3. Encourages students to interact with other people and forces outside 

the classroom.  
 

 

Question 3: What are the disadvantages of making a documentary film in your 
opinion? Please explain. 
Teacher #1  1- It takes a lot of time. 
Teacher #2  - Might be time consuming if not controlled by teacher. 

- Plagiarism of information presented 
- Too much bonding among students might result in some students 

relying on others to complete tasks.  
Teacher #3  It can be time consuming.  
Teacher #4  1. Demands a lot of time and planning. 

2. Students should be 100% devoted to the production process. 
3. Sometime the group members do not work well together.  
4. Not enough time to supervise the whole process.  
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Question 4: Did you realize any changes in the past three weeks regarding your 
student’s motivation in class?   
Teacher #1  Excited, motivated, showed great interest in what they’re doing. 
Teacher #2  Absolutely, these were High beginning students who never had the chance 

to do something similar in their language class.  they became highly 
motivated. 

Teacher #3  They were motivated and excited. 
Teacher #4  Definitely I did. They seemed more excited and enthusiastic.  
 

 

Question 5: Did you feel that your students improved in any way? Please explain. 
Teacher #1  Speaking, motivation 
Teacher #2  Yes, particularly in researching for information about the topics.  
Teacher #3  I think they improved in speaking, and they also developed a positive 

attitude toward English. 
Teacher #4  Somehow they did. They became more confident, especially when they 

spoke.  
 

 

Question 6: Overall, do you think that the documentary film project had a positive 
or negative effect on your students?  
Teacher #1  A very positive effect as it gave them a strong sense of fulfillment and 

achievement 
Teacher #2  Definitely a positive effect on them – they were proud of their work-  
Teacher #3  I strongly believe it had a positive effect. 
Teacher #4  It had a positive effect. 
 

 

Question 7: If you want to add anything please feel free to do so.  
Teacher #1  I was surprised by the effort they put and the quality of the work they 

produced. 
Teacher #2  The teacher should have the chance to promote the students’ documentaries 

in some ways. These documentaries were played during the orientation 
session for the second semester and they were happy that they were 
recognized as “hard-working” and creative students.   

Teacher #3  The students did a great job, and I think such a project builds up their 
confidence in learning English.  

Teacher #4  I do believe it was an exciting adventure for our students, and it did 
motivate them after all, and this motivation was reflected in their other 
courses. 

 

 
 

   



77 
 

VITA 
 
Maryam Malki is a second language teacher who graduated with a BA in English 

Literature from King Abdul Aziz University in Jeddah, Saudi Arabia, in 2003. She has 

seven years of teaching experience in Dar Al Hekma College. She has published two 

articles in the AUS MA TESOL Newsletter, and a chapter in a book edited by Dr. Cindy 

Gunn, “To Use L1 or Not to Use L1: That is the Question.”  

 

 


